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Abstract 

Prosody is one of the most important features of any speech and, therefore, of the 

interpretation of speeches. However, very little literature has been dedicated to the 

research of this field. This research project aims at analysing and defining the real 

importance of prosody in simultaneous interpreting and, more specifically, that of other 

elements belonging to the global section of prosody: voice, rhythm, enunciation, 

intonation, breathing and pauses, punctuation and fillers. Owing to it being a scantly 

explored field, the project starts by defining criteria to explain the importance of these 

prosodic elements in simultaneous interpreting. It then goes on to analyse some 

interpretations (carried out by fourth-year undergraduate students), which resulted in very 

different outcomes, each characterized by the use of voice and each student’s awareness 

regarding prosody. Such analysis demonstrates that extralinguistic factors are as 

important as linguistic elements, as well as how much language proficiency influences 

the outcome of interpretations not only through language itself but also through prosody. 

 

Key words: prosody, prosodic elements, voice, rhythm, enunciation, intonation, 

breathing, pauses, punctuation, fillers, language, language proficiency, interpreting, 

simultaneous interpreting, interpretation. 

 

  



 

 

La importancia de los elementos prosódicos en interpretación simultánea 

Resumen 

La prosodia es uno de los aspectos más importantes de cualquier discurso y, por lo tanto, 

de la interpretación de estos. Sin embargo, se han dedicado muy pocos estudios a la 

investigación de este campo. Este trabajo pretende analizar y descubrir cuál es la 

verdadera importancia de los elementos prosódicos en interpretación simultánea y, más 

concretamente, la de otros elementos que pertenecen a la prosodia en general: voz, ritmo, 

enunciación, entonación, respiración y pausas, puntuación y muletillas. Al ser un campo 

poco explorado hasta el momento, este proyecto empieza definiendo ciertos parámetros 

que ayudan a explicar la importancia de los ya mencionados elementos prosódicos en 

interpretación simultánea. Más adelante, se analizan algunas interpretaciones (realizadas 

por alumnos de cuarto curso de carrera), que presentan resultados muy distintos y 

caracterizados, cada uno, por el uso de la voz y la concienciación de cada alumno acerca 

de la prosodia. Este análisis demuestra que los factores extralingüísticos son tan 

importantes como los lingüísticos, así como de qué forma influye el conocimiento de las 

lenguas en el resultado de la interpretación, ya no solo a través de la lengua sino a través 

de la prosodia. 
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1. INTRODUCTION 

During all my life I have always joined several choirs and taken singing lessons, which 

stimulated my interest in the correct use of the voice not only in singing but also in other 

fields. Such an interest has been increasing during the last two years, while attending 

some interpreting lessons at Pompeu Fabra University.  

Voice plays a very important role not only in singing but also in interpreting, since it is 

the main working tool in both disciplines: both singers and interpreters depend on their 

voice and, therefore, they have to use it properly not only to send a clear, understandable 

message, but also not to show unease, mental stress or hesitation, among others. A similar 

case occurs in the journalism industry, especially in radio broadcasting, where the 

communicative tool for these professionals is, again, voice. Which things are being said, 

how they are being said, where the intonation is emphasised…these are all facts that 

singers, journalists and interpreters have to pay attention to on a daily basis in order to 

carry out a more professional job. 

One of the interpreting teachers at Pompeu Fabra University used to tell us about the 

importance of the role that prosodic elements play when it comes to this field and how 

almost nobody has ever dedicated some minutes to the research of these elements’ 

significance in a job in which the voice and the prosody are the key tools for a satisfactory 

result. Thus, taking her words into account, this project intends to give this unexplored 

field a chance to be discovered, so as to understand interpreting better and seeing this 

discipline from a different, more detailed point of view. Furthermore, I hope such a 

research will, in the long run, be useful not only for me but also for other interpreting 

students. 

This research project will be mainly focused on the effects that voice has on the final 

result of any simultaneous interpreting (hereinafter, SI) rather than in consecutive 

interpreting (CI). It will be divided into two main parts: the first will follow the structure 

of a theoretical framework and the second will focus on investigation. As for the latter, 

some students’ interpretations will be analysed, following guidelines stated in the 

theoretical framework, with the purpose to evaluate the presence of prosodic elements in 

the interpreting renderings and how they contribute to a better outcome. Afterwards, the 

results will be analysed, and, lastly, there will be a personal opinion given on both the 
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topic in general and the results obtained, accompanied by some hypothesis referring to 

the conclusions drawn from the investigation and the previous work done. 

Some definitions will be added along the project and especially along the first section. 

The chosen source for this purpose is, in general, the Collins Dictionary since, after 

having checked several other dictionaries, this was considered to be the one giving the 

most comprehensive and complete answers. However, in some cases, definitions will 

correspond to those of the Cambridge Dictionary, since they may be seen as more 

complete than other definitions given by alternative sources. There were other 

dictionaries that were checked and which gave very good references; however, these 

references were, at the same time, quite vague. Moreover, in order to economize 

characters, the words ‘interpreter’ and ‘speaker’ —when appearing in singular— will be 

presented in their feminine form. 

The main goal of this project is to see which the effects that voice and prosody have on 

SI are, especially on the outcome of it, as well as establishing some working categories 

with a possible division of the different prosodic elements involved in the process of 

interpreting. This categorization should be the basis to better explain such an intangible 

topic, thus making it clearer and more understandable. In order to see which these effects 

on interpreting outcomes are, some interpretations will be analysed and discussed in 

depth. Moreover, a number of hypothesis on how interpreters could self-train in order to 

contribute to a better prosodic rendering will be given. 
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2. THEORETICAL FRAMEWORK 

 

2.1. Theoretical research 

To start working on this project, information about what has been said or published so far 

about prosodic elements in simultaneous interpreting and locution was thoroughly 

searched. However, very few pages have been written about this topic up until now. In 

books dealing with the importance of voice and prosody, the topic was addressed in a 

cursory manner, barely focusing on simultaneous interpreting, without getting into further 

details or even establishing categories that could help professionals make a better use of 

their voice and, hence, do a better job. Because of all this, it was decided that one of the 

main aims of this project would be to approach prosody in a way that allows us to establish 

a number of categories of different prosodic elements that would act as main fields of 

prosodic content while working on a SI.  

Taking into account the generally accepted definition of ‘prosody’ as being “the patterns 

of stress and intonation in a language” (Collins Dictionary), we could say that, indeed, 

some books and articles do mention prosody. Despite this, they do not address such a 

discipline from the interpreting point of view. 

For this reason, this project aims to establish some categories of prosodic elements that 

are relevant in the world of SI, in order to contribute to a better understanding and 

classification of not only this topic but also about SI itself. The Cambridge Dictionary’s 

definition, “the patterns of stress and intonation in a language”, adopts a more suitable 

shape as far as prosody is concerned in the world of interpretation.  

Some of the articles analysed belong to the online magazine Interpreting: Interpreting 

journal of research and practice in interpreting, among which very few paid special 

attention to prosodic elements in SI. De Paris à Nuremberg : la naissance de 

l’interprétation de conférence (Les Presses de l’Université d’Ottawa, 2004), for instance, 

does not address the importance of prosody or voice itself, although it does touch upon 

the linguistic and thematic preparation, as the majority of studies do. Similarly, 

Fonoaudiología en locución (Jerez, 2015) provides an in-depth analysis of the correct use 

of voice, as well as body parts and organs that help towards using voice properly and 

taking good care of it; however, Jerez does dedicate a whole subsection to prosody in the 

book. Apart from these sources, other articles and authors were consulted, although very 
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little was found, as we shall comment on. (Please, check “8. Bibliography and 

webliography”). 

While searching for information about prosody in interpreting, categories permitting to 

establish some sort of classification were looked for, in order to see if such a classification 

would help determine the quality of the interpretations analysed further on. Nevertheless, 

such a study had never been done. It is indeed true that some authors and researchers have 

dedicated part of their job to investigate some prosodic elements in speaking or 

conversations, but very few have paid tribute to the importance of such elements in 

interpreting itself. Thus, creating a grid, a certain blueprint containing not only prosodic 

elements but also other categories that should be taken into account when analysing 

interpretations should be done: this would help achieve greater accuracy in the analysis 

of the renderings examined in the practical part of this research project and also for the 

establishing of some kind of ‘basis pattern’.  

 

2.2. Establishing a categorization 

The main categories that should be added to the grid are ‘topic preparation’, ‘prosody’, 

‘language’, and ‘discourse analysis’. Other subcategories will be included in each section, 

but the one that bears special attention is that of prosody, as the project is mainly focused 

on this.  

Inevitably, some categories will overlap, since they are all interlinked. However, even if 

some categories include a brief reference or explanation about others, each of them is 

going to have a special dedicated section in order to go deeper in its task and importance.   

The categorization would start by looking like the following grid (which will be updated 

as the project progresses): 
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Table 1. How the categorization begins 

 

2.2.1. Topic preparation 

2.2.1.1. Preparation 

After accepting an assignment (or ‘mission’, for UN1 and AIIC2 interpreters), interpreters 

have to prepare by enhancing their knowledge on the topic that is going to be discussed 

during the conference/symposium. Such knowledge will help them be on the safe side 

while interpreting and will prevent them from doubting or not understanding what is being 

said. 

2.2.1.2. Contextual adaptation 

Interpreters must adapt to the context and environment in which they are working. It is 

important to be aware of the knowledge that the audience has of the topic and any features 

related to it (especially when it comes to specific concepts/terms that may be natural to 

the speaker and the source language’s audience but not to those listening to the interpreted 

version). 

2.2.1.3. Specific vocabulary knowledge 

This section is directly linked to preparation. Interpreters, while reading about the subject 

matter and preparing themselves for the interpretation, have to pay a lot of attention to 

                                                           
1 Acronym for ‘United Nations’. 
2 Acronym for ‘International Association of Conference Interpreters’. 
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any specific vocabulary or semantics related to the topic and subtopics that may be 

debated. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Table 2. Each section starts to unfold like this 

 

2.2.2. Prosody 

Catching up on the generally accepted definition of ‘prosody’ as “the patterns of stress 

and intonation in a language”, previously mentioned, it must be emphasised, once again, 

that interpreting means not only saying the same as the speaker, but also conveying this 

message in an appropriate, faithful way. According to Otero (2018), “knowing how to 

make use of all the possibilities that voice offers you and knowing how to relate to music 

and silences is essential”. Therefore, this section will be dedicated not only to prosody 

itself but also to all those elements that are considered to be the most important in SI. We 

will enumerate which these new elements should be, and we will explain what they 

consist of, as well as why they are important in the interpreting process and its outcome. 

The elements added to this grid will be: ‘voice’, ‘intonation’, ‘rhythm’, ‘enunciation of 

words’, ‘breathing and pauses’, ‘punctuation’ and ‘fillers’ (vid. page 12). Special 

attention will be paid to rhythm and intonation, being those the most relevant ones in 

prosody (as previously seen in the definition of this term given by the Collins Dictionary). 

Each of these elements has a special function and plays a specific role when interpreting, 
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and interpreters need to be aware of its importance, in order to achieve a better and more 

satisfactory result. 

2.2.2.1. Voice 

To start with, any good speaker needs to have a pleasant voice that others can listen to. It 

may be a little subjective to prejudge people by their voice; however, an unpleasant voice 

can get on the nerves of the listener, who may end up by switching off and not paying any 

more attention to what is being said. The same happens with interpreters. Even if it is 

somehow cruel to discriminate someone for the sound of her voice, this is something that 

needs to be considered. Furthermore, interpreters can work on sounding more neutral 

thanks to intonation and enunciation, which will not change the way their voices sound, 

but will indeed prevent them from sounding unnatural. Something to keep in mind is that 

“[we] use voice to communicate, and communicating means seducing” (Otero, 2018). 

2.2.2.2. Rhythm 

Any speech’s rhythm has to be one that keeps the debate flowing, never boring the 

audience. Despite the fact that this is something that does not fully depend on the 

interpreter, since her job is to translate what is being said by a speaker, the interpreter 

does have to pay attention to maintaining an adequate rhythm to hold the public’s 

attention. As stated by Álvarez Muro (2001: section 2.6.), “pauses, intonation and rhythm 

help to organize speech continuity and contribute to making the grammatical structure of 

the phonic continuity discernible”3. 

In the case of CI, the interpreter is totally responsible for the rhythm of the speech, since 

the speaker has already finished her intervention and now the audience will be solely 

listening to the interpreter’s translation. When it comes to SI, however, the rhythm will 

depend more on the speaker rather than on the interpreter. In this case, the interpreter has 

to keep the translation flowing and maintain the same rhythm as the speaker in order to 

allow the audience to understand what is being said at the exact time: if the speaker tells 

a joke and those who understand the source language laugh, the part of the audience who 

is listening to the translation should be able to react to the joke at the same time or with 

very few seconds difference. Nevertheless, simultaneous interpreters need to bear in mind 

that each language has its own rhythm, which is also linked to the intonation 

characteristics of that language.  

                                                           
3 Own translation. 
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Therefore, interpreters must always remember that the main goal of their job is to send a 

clear message to the audience relying on the translation, so that even if they cannot 

understand the original speech, they can react to it together with the rest of the audience. 

Additionally, despite keeping a fluent rhythm that closely follows the original speeches’ 

rhythm, interpreters must make an extra effort not to let the source’s language rhythm 

interfere in their translation and, therefore, change the rhythm of the target language.  

2.2.2.3. Enunciation 

This section is also related to the intonation one (presented below), since a good 

enunciation of words and, in consequence, of sentences, leads to a good intonation in 

general. According to its generally accepted definition, ‘to enunciate’ means “to articulate 

or pronounce (words), especially clearly and distinctly”. Again, both speakers and 

interpreters, need to pay special attention to enunciation which, together with the 

intonation, permits the audience to get a clearer understanding of the topic. 

No matter how fast we are talking or how fast we have to interpret and find the correct 

word: it is imperative to always give a clear utterance and a well-articulated pronunciation 

of words. Radio presenters especially, as well as simultaneous interpreters, need to make 

an extra effort in order to enunciate properly and very clearly, since the audience cannot 

rely on anything else than the speakers’ voice and, therefore, they are in fact relying on 

the way the message is delivered according to the enunciation. According to Kimpton 

(2015), a bad stress of words leads to a bad rhythm, which will consequently lead to a bad 

understanding of the message by the listeners. 

In accordance with Jelelaty (2018), taking into account that voice is interpreters’ main 

working tool, they need to take care of it and train it. Therefore, Jelelaty suggests warming 

up before starting interpreting a speech. To do so, he recommends practicing the same 

mouth and body stretching exercises that singers do in order to prepare their muscles, as 

well as warming the voice up. Thanks to these previous exercises, the enunciation of 

words will come easier and more naturally.   

2.2.2.4. Intonation 

Defined by the Collins Dictionary as “the system of significant levels and variations in 

pitch sequences within an utterance”, intonation also plays an essential role in the work 

of any interpreter. Since the interpreter says the same things as the speaker, also in first 

person singular (interpreters are the speaker) but in another language, it is crucial to 
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maintain an intonation similar to that of the speaker, without transgressing the phonetic 

system of the language he is interpreting to. According to Font Rotchés and Cantero 

Serena (2008), “the phonic hierarchy constitutes the personality of each language beyond 

the mere pronunciation of sounds […] which facilitates the speech’s comprehension to 

the listener.”4 Likewise, Ranshofen-Wertheimer (1945) stated that “the whole effect of 

an important declaration may be lost if the mannerisms and intonation of an interpreter 

are uncongenial to the spirit of the debate” (Baigorri Jalón, 2004: 104). However, there 

are some things that the interpreter needs to consider: 

Firstly, that the intonation given to words let the audience realize what the speakers’ or 

interpreters’ stance on the issue being discussed is and how such a topic makes them feel. 

Taking this into account, the interpreter has to suggest the same emotions in her speech, 

putting more emphasis where the speaker has and trying to convey the same emotions to 

the audience listening to the translation. 

Secondly, the interpreter has to know where to put a limit not to let the emotions flow too 

much. Even though interpreters take the floor as if they were the ‘real speakers’, they 

must remember that they are just translating what is being said into another language. 

Therefore, they must also control the intonation so as to sound natural, being faithful to 

the original speech and, at the same time, not emphasising too much or giving a too 

emotional translation. Something similar happens with audio book production, in which 

the narrator has to pay very close attention to the stress and intonation of words, in order 

to not interfere on how the ‘audience’ or ‘readers’ interpret the story.  

Many interpreting students tend to finish statements with a question-like ascending 

intonation. Such may possibly be the case if interpreters are not sure enough of what has 

been said (and, therefore, of what they have translated) or maybe because they do not feel 

comfortable enough with the topic they are talking about. In either case, interpreters 

cannot transmit unease to the audience because this will also interfere in the way the 

audience understands and processes the message. It is said that a good interpreter should 

be ‘invisible’, somehow: such invisibility would allow the public to listen to the 

translation without realizing they are not actually listening to the original speech.  

Voice is treacherous and lets others discover our feelings and emotions very easily. 

Hence, sentences should always be started with confidence and finished according to what 

                                                           
4 Own translation. 
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is being said and how it is being said, so that the original speech truly has the same effect 

on both the part of the audience listening to the translation and those who understand the 

speech in the source language. To sum it up, according to Ranshofen-Wertheimer (1945), 

the interpreter “must, as a rule, not play down any statement, he must not overemphasize 

it in the rendering or bearing”5 (Baigorri Jalón, 2004: 104). 

2.2.2.5. Punctuation 

As punctuation is essential in written texts in order to help the reader understand the 

message, so it is in oral techniques. Although commas, points and other punctuation 

marks cannot be ‘seen’ while listening to a speech, they can somehow be ‘heard’. 

According to Otero (2018), “silences and the inflection you are able to make are the 

punctuation signs of a good speech”. Pauses and intonation allow the speaker to punctuate 

the speech in a proper way, helping the listener to clearly understand the message that is 

being delivered. 

Furthermore, interpreters have to send a clear message to the audience, one that is not 

confusing and that allows them to always know when a sentence begins and ends, if it is 

a question or a statement. Therefore, in the case of statements, interpreters must 

“dip”/bring down the intonation at the end of each ending sentence, to let the audience 

know that such sentence has finished, and that the speech will now move on to another 

topic or sentence. And then, in the case of a question, interpreters will have to slightly 

move up half a tone at the end of the question, to indicate that they are asking something, 

not stating it. “A good interpreter has to deliver a clear, well intonated message that would 

allow, if someone transcribed the interpretation, the transcription of commas, full stops 

and any kind of punctuation mark exactly in its place” (Cases Silverstone, 2018). 

Punctuation also comes across through intonation, which is used to emphasise some 

words that the speaker may want to stress, something the interpreter has to do as well. If 

the interpreter loses intensity in the utterance of a given word, she may also betray 

hesitation or doubt, as if not being sure of the word that has just been used, trying to make 

it less audible to the audience. Therefore, being extremely aware to of how to deliver the 

message also in an intonational way is an extra effort carried out by the interpreter since, 

“in the end, the interpreter’s job is to help the audience understand a message that is being 

                                                           
5 Being this a quote, the gender form is not changed. 
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said in another language they do not understand, to deliver it in the most understandable 

way” (Jelelaty, 2018). 

2.2.2.6. Breathing and pauses 

A good command of breathing and the management of pauses is of high relevance while 

speaking. Silences participate in the rhythm of speeches: the speaker pauses and leaves 

some silence between sentences for a reason, to create some rhetorical effects in the 

audience. In turn, the interpreter has to be aware of these pauses and keep them in her 

translation, in order to cause the same effect in the people who are listening to the 

interpretation. 

Special mention must be made to the pauses themselves. Sometimes interpreters feel 

uncomfortable about silences. Such discomfort leads them to “fill in” these silences with 

sounds or noises, such as ‘um’, ‘uh’, or ‘er’, or with tongue clicking (for example), which 

can be described as “errors (random or characteristic) in applying [one’s] knowledge of 

language in actual performance” (Chomsky, 1965; as cited in Clark and Fox Tree, 2002: 

74). This production of sounds, which Clark and Fox Tree (2002: 87) describe as “delays 

[…] caused by problems in formulating an utterance”, can be due to the pressure 

interpreters experience when they are in doubt or hesitating, or “buying time” to find the 

best way to deliver the message in the target language (as previously suggested by Clark 

and Fox Tree, 2002). This practice was also described by Chomsky (1965) as ‘speech 

habits’ or ‘habit structures’ that speakers (or, in this case, interpreters) have while talking. 

According to Ness (2014: 6), “silences are just as important as the note in music; the same 

applies in language. Silences have as much weight as the sounded syllables. In fact, a 

more appropriate term for them would be ‘ghost syllables’”. However, interpreters need 

to be cautious when making pauses and remember that “silent pauses are a subparameter 

of fluency, and a higher number of silent pauses has a negative influence on user’s 

evaluation of a SI for ‘fluency’ and possibly for other parameters […] as well” (Pradas 

Macías, 2006: 38). Furthermore, making sounds or noises during these silences means 

“breaking” the message, editing it, and here is where the fillers show up. 

2.2.2.7. Fillers 

The Collins Dictionary defines ‘filler’ as “a substance used for filling cracks or holes, 

especially in walls, car bodies, or wood”. In applying it to interpreting, we could adjust 

this definition by saying that a filler is “any word or sound used to fill periods of silence 
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or moments of pauses during speeches or interpretations”. This would be more similar to 

the definition given by the Cambridge Dictionary, according to which a ‘filler’ is “a word 

or short sentence such as ‘er’ or ‘well’, used when a person pauses to think about what to 

say next”. 

Those people who are afraid of not saying anything during a specific amount of time tend 

to fill it with the production of oral noises such as tongue clicks or heavy 

breathings/exhalations. According to Clark and Fox Tree (2002: 75), there are the so-

called ‘filled pauses’, which stand for “pauses (not words) that are filled with sound (not 

silence)”. However, interpreters have to learn how to avoid filling pauses with sounds or 

noises: pauses, too, have a purpose. Following Clark and Fox Tree (2002: 78-79), we can 

differentiate among four different categories of “collateral signals that are added to 

utterances”; here we are going to focus on just two of them: ‘inserts’ —within which we 

could find “editing expressions, [...] laughter and tongue clicks”—, and modifications — 

“signals produced by modifying a syllable, word, or phrase within a primary utterance. 

They include prolonged syllables and non-reduced vowels”.  

Some professionals recommend putting some post-its around the booth as a reminder of 

the bad use of these fillers in order to stop them and stop using them. Of course, another 

good technique to find out whether we actually use these fillers is to record our work in 

the booths and listen to our own performances afterwards, spotting not only the use of 

fillers in silences but also any kind of mistake we may be making. This will help us detect 

our weaknesses while interpreting and, at the same time, it will help us improve for future 

practice. 

 

  



 

 
13 

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 Preparation 

Contextual adaptation 

Specific vocabulary knowledge 

P
ro

so
d

y
 

Voice 

Rhythm 

Enunciation 

Intonation 

Punctuation 

Breathing and pauses 

Fillers 

L
a
n

g
u

a
g
e 

 

D
is

co
u

rs
e 

a
n

a
ly

si
s 

 

Table 3. Addition of prosodic elements 

 

2.2.3. Language 

The main characteristics of language that interpreters must focus on are ‘source language 

skills’, ‘target language skills’ and ‘language register’. According to Ranshofen-

Wertheimer (1945: 104), for an interpreter, “full command of both languages, that from 

which he interprets and that into which he interprets, is the basis of his work”6 (as cited 

in Baigorri Jalén, 2004: 104). Unlike translators, interpreters barely have time to check 

what a word means, so they need to have a proficiency knowledge of both the source 

language and the target language (which is normally their mother tongue) in order to be 

able to give a clear, faithful translation of the original speech. 

  

                                                           
6 Being this a quote, the gender form is not changed. 
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2.2.3.1. Source language skills 

It goes without saying that the importance of an excellent knowledge of the source 

language is essential for any interpreter. Such knowledge does not only mean mastering 

grammar or having a wide knowledge of vocabulary, but includes also cultural 

knowledge, as pointed out in De Paris à Nuremberg : la naissance de l’interprétation de 

conférence (Baigorri Jalón, 2004):  

 

Perfectly knowing languages means also knowing the culture of the country or 

countries where these languages are spoken, not only for being able to identify the 

specific cultural references that may appear in the conversations, but also to know 

about several “ways of negotiation”, which vary a lot from one culture to another. 

(Glenn and Glenn, 1981; as cited in Baigorri Jalón, 2004: 190) 

 

Interpreters must be proficient enough in the source language so as to be able to perfectly 

understand what is being said, get the main points and then send out the same message to 

the part of their audience. 

2.2.3.2. Target language skills 

The target language is usually, albeit not always, the interpreter’s mother tongue, which 

she is expected to have a full command of, as well as having a broad knowledge of the 

culture of the countries’ where this language is spoken. The better command the 

interpreter has of her mother tongue, the better she will be able to convey the message 

from the source language into this one. 

Needless to say, one can never know all the words that exist in a language, which may 

seem like a handicap at first. However, the main job of an interpreter is to give the sense 

of a message that is being given in another language for all the public to understand; 

therefore, and especially when it comes to consecutive interpreting, the interpreters need 

to give the sense of the message, not to translate it word by word. If the interpreter has a 

very good command of the source language and a perfect one of her mother tongue, the 

message can be conveyed in a clear, faithful and accessible way. 
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2.2.3.3. Language register 

Apart from having a good command of grammar and vocabulary of both source and target 

languages, interpreters must pay attention to the register. Usually speeches will be given 

in a certain register that will have to be maintained during the rephrasing of the message. 

Since interpreters have to put themselves in the shoes of the speaker, they do not only 

need to give the message in the same intonation and causing the same effect to their 

audience, but they also have to apply the same use of register. According to universal 

definition, “the register of a piece of speech or writing is its level and style of language, 

which is usually appropriate to the situation or circumstances in which it is used”. Thus, 

it is of great importance that the interpreter always bears that in mind and tries to speak 

in the same level and style in the target language as the speaker did in the source one. 
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Table 4. Final table starting to shape up 
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2.2.4. Discourse analysis 

2.2.4.1. Comprehension of ideas 

Source language knowledge will allow interpreters to have a better understanding of the 

ideas being presented in the original speech. Such good comprehension will also allow 

them to feel more at ease while working and to translate the message in a clear, intelligible 

way, which will lead to better results such as a more understandable, faithful and pleasant 

interpretation.  

2.2.4.2. Syntax 

A good command of the target language will help the interpreter to convey the message 

in a proper grammatical, syntactical way. This will also contribute towards the translation 

sounding natural and being better understood by the audience.  
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Table 5. Categorization's final version 
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2.3. Overview 

After having completed the definition of the above-mentioned categories and subsections, 

it becomes clear that there are many other extra-linguistic factors that need to be 

considered while interpreting. All these features are thought to help the audience 

understand the message in an easier, clearer way, at the same time that they allow the 

interpreter to do a more professional job. As previously mentioned, perfectly knowing a 

language’s grammar and its vocabulary may not necessarily result in a satisfactory 

interpretation since, for a good rhetoric, “knowing the sounds of a specific language is 

not enough; we also need to know how they come together in speech, that is, their phonic 

structure is, which is determined by the prosodic phenomena, enunciation, rhythm and 

intonation”7 (Font Rotchés and Cantero Serena, 2008: 36).  

  

                                                           
7 Own translation. 
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3. INVESTIGATION 

 

To see if all the above-mentioned prosodic elements have a relevant impact on the final 

result of SI, some interpretations have been analysed. All of them were performed by 

Translation and Interpreting fourth-year students from Pompeu Fabra University. One of 

the interpretations, It gets better, was from English into Spanish/Catalan (most of the 

students’ mother tongue), whilst the other one, Furia problema perros, was a retour 

interpretation, from Spanish into English (see “9.1. Annex I”). 

These two speeches were chosen since their original versions have many prosodic 

features that characterize them both. On the one hand, the It gets better speech is marked 

by the personal experience of Tim Gunn and the LGBT community; thus, the students 

really had to talk serenely just like the speaker did, so as to deliver a faithful, reassuring 

message into the target language. On the other hand, Furia problema perros betrays the 

speaker’s anger about the dogs’ droppings on the street: since the speaker is extremely 

emotional, the interpreter not only has to deliver the message itself to the audience but 

also make sure that these feelings are conveyed as well (always remembering, as 

previously described, that she must be natural and cannot exceed the emotion showed by 

the speaker). 

Students interpreted both speeches in March, during one of the English into 

Spanish/Catalan Simultaneous Interpreting lectures at Pompeu Fabra University. None of 

the students had ever listened to those recordings before; thus, the interpretations analysed 

are a real evidence of how these students deal with prosody in order to obtain a better 

outcome. It will also serve as demonstration of how bad prosody can affect the result of 

interpretations and, at the same time, it will help to come up with hypothesis useful for 

extended research. 

There were 31 interpretations that belonged to the It gets better speech and 27 more that 

corresponded to the Furia problema perros’ one. All 58 interpretations were listened to, 

among which only 8 were taken into consideration in order to conduct the investigation. 

Out of these 8 interpretations, four belong to one recording and the remaining four belong 

to the other one. Two interpretations belonging to each speech were considered to be good 

examples to see how a proper use of prosody may lead to satisfactory results, whereas the 
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other two were seen as good examples to identify the lack of control of prosodic elements 

while interpreting and how it negatively affects the outcome. 

To decide which interpretations would be analysed, the main focus was set on prosody, 

since this is the key point of this research project. Whether students had a pleasant voice 

or not was not taken into account, since this may be quite a subjective matter. 

Nevertheless, among all the prosodic elements, the ones to which most attention was paid 

were rhythm, breathing and pauses, and intonation. Although ‘language’ and ‘discourse 

analysis’ were also studied, they are not the central point of the investigation and, 

therefore, no special attention was paid to them; the same applies to the ‘preparation of 

the topic’ section, mainly because, as mentioned above, students had never listened to 

those speeches before, they had to translate them with no previous preparation at all and 

the topics and the vocabulary were quite general. 

The analysis was carried out by completing all the sections of the grid that has been 

created and introduced throughout the theoretical framework with information on how 

each student performed her interpretation (see “9.2. Annex II”). By doing so, this became 

not only a way of examining the overall interpretation performed by the students, but it 

also served as a way of proving if the proposed grid is complete enough in order to detect 

the different aspects that constitute a good SI and evaluating them afterwards. 

 

3.1. Analysis of the simultaneous interpretations per topic and student 

 

3.1.1. It gets better 

3.1.1.1. Student 1 

This student did a really good interpretation. He could not prepare the topic, since he had 

never listened to that speech and did not know what it would be about; however, his 

contextual adaptation was very adequate. He also had a perfect knowledge of all the 

vocabulary that, in this case, belonged to the LGBT community (although it was not 

necessarily specific).  

The student’s neutral voice allowed the message to be clearly and gently delivered. The 

translation was very fluent since he kept up a very uninterrupted rhythm that followed, in 

absolutely every moment, the rhythm of the original speech. This continuity would allow 

the public listening to the SI to react —if that were the case— at the same time or very 
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few seconds after in comparison with the audience listening to the original version (OV). 

He performed his translation with a very suitable enunciation in Catalan (the student’s 

mother tongue), which also affected the intonation of the translation in general in a very 

positive manner. Moreover, he maintained the pauses that the speaker made without 

spoiling them with either fillers or heavy breathing, which contributed to making the 

translated version even more pleasant. In turn, the student achieved quite a good speech 

punctuation although it could be improved by ending sentences in a more concise way 

since, in some occasions, it feels as if they had to continue when they were actually about 

to come to an end and let a new idea arise. 

As for the language knowledge, the student had a very good command of the source 

language (English) and he did a considerably good reformulation in the target language 

(Catalan). However, while delivering the message in the target language, some 

interferences from English could be heard, although those were hardly noticeable and 

rarely affected the general outcome. He managed to adapt the language register very well 

to the context. 

All in all, this student did remarkably well. His comprehension of the ideas given in the 

original speech was excellent, which allowed him to work at ease by relying on his good 

command of both English and the topic, as well as on his good knowledge of the Catalan 

syntax. The evaluation of this interpretation is very positive and resulted in a very good 

and pleasant outcome. The student’s prosody consciousness aided the message to be more 

understandable for the audience as well as to sound more natural and genuine. 

 

3.1.1.2. Student 2 

This student’s interpretation, this time from English into Spanish, was outstanding. His 

way of adapting to the context and his rich vocabulary made his rendering very 

professional and pleasant.  

This student has a very neutral, natural voice, which contributed to a gentle utterance. 

Furthermore, he generally kept a very steady rhythm that allowed the audience to 

perfectly understand what was being said and feeling as if they were not listening to a 

“third person” but rather to the speaker himself. Such rhythm contributed to a good 

intonation as well, since it allowed the student to feel at ease and stress the words or part 

of sentences that needed to be stressed, without being too emotional or too neutral. Also 
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linked to this good intonation, we must mention the absolutely perfect punctuation that 

he used in his interpretation. The student had such a good diction and spoke in such a 

clear way that it was impossible to misunderstand any sentence’s intention. However, 

despite this student’s magnificent prosody, we did find some trouble during pauses: it is 

indeed true that he pauses when needed, following the OV, but he has some very heavy 

breathing that becomes somewhat annoying for the audience. This would also let the 

public listening to this translation believe that the interpreter was having some issues 

understanding the original speech or that he could not find the right words to say. In 

addition, there is a moment at the end of the speech in which this student completely lost 

track of what had been said in the OV and totally betrayed his feelings with ‘pfff’. In this 

case, had not the student snorted, the audience would not have realized at all that he had 

skipped a couple of sentences from the original speech since the content was complete 

and the translation made perfect sense. In spite of this mistake, it must also be said that 

this student used no fillers at all in any of the pauses (except from the one mentioned), 

which also contributed to an extremely pleasant, easy-going interpretation. 

As far as language is concerned, this student has a thorough knowledge of the target 

language and, in general, also a very precise knowledge of the source language. At the 

same time, he extraordinarily adapted the language register to the context, which, once 

again, made the interpretation much more faithful and professional. The student’s 

knowledge of English allowed him to fully understand (almost all along the speech) the 

ideas given by the speaker. This, together with the good command of Spanish syntax, led 

to a very successful outcome. 

On the whole, this student performed incredibly well. His interpretation was perfectly 

adapted to the context, including a perfect command of prosodic elements in general and 

it allowed the audience to always know whether a sentence was about to end or a new one 

to start, whether there was a question coming or even an exclamation. Despite the short 

part at the end of the speech in which the student did not abstain from showing his 

uneasiness, this interpretation was, by and large, music to the audience’s ears. 

3.1.1.3. Student 3 

As for this student, the final result was not so satisfying. Again, and just like the rest of 

the students, she had not heard this speech before, so she could not previously prepare it. 

Given the final outcome of this interpretation, it was pretty hard to analyse it and to, 

especially, assess whether the student had a good knowledge of the source language. 
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As for prosody, it must be said that the voice of this student is a very neutral one; however, 

her enunciation was far from correct — the student was always stuttering and lowering 

her pitch while speaking, which made the interpretation very unpleasant and even 

stressful. Predictably, a bad enunciation leads to a bad intonation and punctuation. This 

student left incomplete sentences using a wrong intonation, which did not allow the 

audience to understand neither what was being said nor how it was being said. The syntax 

was also quite confusing, since sentences were cut, stuttered and unfinished, and, even 

though she tried to finish them somehow, it was not clear whether they were statements 

or questions. With so much stuttering and so many unfinished sentences, the rhythm was 

very slow and tiring, which made the audience get lost along the translation. Her pauses 

were again linked to the rhythm, sometimes too long and sometimes too short; in fact, 

this could happen due to the difficulty to discover whether the student had problems 

understanding the source language: if this was the case, it would seem obvious that the 

student, having trouble to understand what was being said by the speaker, would make 

irregular pauses throughout the translation. Moreover, she made it clear to the audience 

that she was feeling unease during the whole interpretation, since we can perceive it 

through the constant fillers ‘um’/‘er’ and the continuously repeated Catalan connector 

‘així doncs’. 

In this case, all elements, both linguistic and extralinguistic, contributed to a not very 

pleasant result. The student’s continuous hesitation did not allow to really know whether 

she had a good comprehension of ideas. Furthermore, even though she had a better 

command of the target language than that of the source one, the translation was full of 

interferences between Catalan and Spanish. 

 

3.1.1.4. Student 4 

This student seemed to have a good knowledge of vocabulary that he knew how to adapt 

to the utterance and its register to the context. Nevertheless, he later on showed some 

difficulties following the speech and keeping an ongoing interpretation; therefore, it was 

hard to figure out if he really understood what was being said and could find the words 

to say or if he was not really understanding the OV. 

When it comes to prosody, his voice was neutral and natural —sounding quite confident 

at the beginning—, which let the audience believe that he would deliver an 
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understandable and clear message. Nevertheless, this student did not precisely enunciate 

the words in a proper way, which led to a bad intonation, stressing words that did not 

have to be stressed and the other way around, not ending sentences, and continuously 

doubting. Predictably, the sum of these factors contributed to a bad, broken rhythm, which 

did not allow the audience to either follow the translation nor understand the message. 

During pauses, which seemed to be correct and follow the original ones, he seemed to 

have some horror vacui’ and he constantly filled them in with ‘um’, as well as with 

unnecessary ‘and’ conjunctions. Surprisingly, the interpretation could somehow be 

punctuated: the listener could guess where a full point would be; however, it was not so 

easy to predict where comas should be placed within a sentence. 

In general, this student’s interpretation was not really satisfactory given the mix of all the 

factors above mentioned. Despite focusing the analysis on the prosodic elements, an 

insufficient knowledge of language (especially of the source language) implies a bad 

reformulation and, therefore, it prevents both the interpreter from properly delivering the 

message in a clear, faithful way, and, thereby, the audience from understanding it. 
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3.1.2. Furia problema perros 

3.1.2.1. Student 5 

Just like what happened with the previously assessed students, this one could not prepare 

the interpretation in advance. Nevertheless, she showed a strong ability to adapt her 

interpretation and language register to the context and to the audience. Such ability should 

be highlighted, given the case that this was a retour interpretation, from Spanish into 

English, since it must be seen as an additional difficulty that the interpreting apprentices 

had to face. 

In terms of prosody, the student did an excellent job. She kept a very natural voice all 

along the speech, with a delicious enunciation and a very accurate intonation, stressing 

words when needed, without becoming too emotional nor being too drab. Such a good 

intonation and proficiency in both the source and the target language allowed the student 

to maintain an optimal rhythm, always in parallel with the speaker. This simultaneity and 

her good comprehension of the speech allowed her to keep the same pauses as in the OV. 

During these pauses, the student did not use any fillers nor made any sounds, which made 

her interpretation a very neat and pleasant one. Furthermore, her great command of all 

these prosodic elements together with the extremely precise punctuation that could be 

heard along her translation intensified even more the good quality of her work. 

Linguistically speaking and as previously mentioned, this student had a perfect command 

of both source and target languages, which allowed her to fully understand the ideas given 

in the OV and to get the message across to the audience in a very faithful, exquisite way. 

Furthermore, she performed a syntactically perfect interpretation. All things considered, 

the interpretation from this student could very clearly be punctuated, being it easy to 

identify how the speaker had originally punctuated the speech in the source language. 

Thus, this translation’s outcome was truly delectable. 

 

3.1.2.2. Student 6 

This student had a very good knowledge of the source language and the target language. 

Such command allowed her to understand the message given in the OV and relay it in a 

proper way in English, both grammatically and at a register level (which was perfectly 

adapted to the context). 
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She also had a very good command of prosody in general. The student kept a natural 

voice all along the translation, emphasizing where needed and with a very clear 

intonation. She empathised a lot with the speaker’s emotions, letting the audience see 

through the interpreter what the speaker’s position was regarding that topic. Nevertheless, 

the student sometimes reformulated the translation in a too emotional way — it would be 

somehow recommendable that she abstained from involving herself too much while 

interpreting, since her role is that of delivering the message and helping the audience 

understand what is being said in a language they are not proficient at, and not emotionally 

exaggerating the speakers’ feelings. The student maintained an uninterrupted rhythm 

throughout the whole translation, with pauses when they were needed —following the 

original speech— and with no fillers or sounds at all. In general, she also delivered the 

message with quite a good punctuation, which allowed the audience to easily follow the 

information without getting lost; however, she could improve a little bit by practicing 

more on how to mark pauses and internally punctuate sentences. 

At some point during the interpretation, we can hear the student laugh. It would be very 

much recommendable that she pressed the console’s ‘mute’ button in such cases, since it 

looks very unprofessional otherwise.   

Overall, the student’s great knowledge of the source language helped her understand the 

original message and reword it in quite a professional way. Moreover, her good command 

in the target language enabled her to make a good use of the English syntax, leading to a 

more genuine and natural interpretation.  

 

3.1.2.3. Student 7 

This student showed a good command of both the source and the target language; 

however, she seemed to find it hard sometimes to find the precise word in English. 

Nevertheless, she also had a good vocabulary knowledge and she managed to adapt both 

the register and the interpretation itself to the context. 

The student kept a very neutral voice throughout the whole translation. Her interpretation 

presents a good words enunciation; however, intonation was too neutral for a speech that 

was, no doubt, extremely emotional. Her native skills in the source language allowed her 

to easily understand the content and, therefore, keep a fluent rhythm that allowed her to 

pause when necessary. During these pauses, the student seemed to be a bit nervous or 
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looking for the correct word to say in case of having paused in the middle of a sentence, 

and she used fillers such as ‘um’ as well as the ‘and’ conjunction. Furthermore, she made 

syllables along the interpretation longer, letting the listener perceive some sort of 

uneasiness and hesitation. We must also highlight the perfect punctuation that the student 

showed all along her reformulation, thus allowed the audience not only to follow the 

message delivered in the translated version, but also to clearly guess where and how 

punctuation was used in the VO. 

 At large, this interpretation was a good one at a linguistic level. Nonetheless, the 

extralinguistic features were too neutral for such an assertive, strong speech. Therefore, 

this student should bear in mind that not only linguistic elements matter, but rather that 

there are some other characteristics that make interpretations sound much more plausible, 

natural and professional. 

 

3.1.2.4. Student 8 

In this case, this student showed a good command of the source language (it being her 

mother tongue), although it is not clear if she also has such a good knowledge of the target 

language (English). She seems to adapt her interpretation to the context and to generally 

know the specific vocabulary that appears along the speech; however, it sometimes looks 

as if she cannot to find the word in the target language and to even miss information. 

With reference to prosody, she had a good enunciation of words. However, her intonation 

was too neutral and somehow even emotionless. She lost the rhythm sometimes, possibly 

because she was thinking of how to find the correct way of delivering the message in the 

target language, not paying too much attention to the OV and losing information. During 

the pauses, which suggested some discomfort and hesitation, the student made syllables 

longer, added some unnecessary ‘and’ conjunctions and peppered the silences with fillers 

such as ‘er’, ‘um’ and ‘pfff’. In some occasions, the student lost track of what had been 

said in the source language and made it very notable to the audience by heavily breathing 

or by even complaining in her mother tongue (which, in this case, was also the source 

language). Not only the heavy breathing but especially the complaints should be avoided, 

since they make the interpreter look extremely unprofessional and it does not only impede 

the audience’s understanding of the speech, but it also certainly gets on their nerves. 
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Moreover, this student did not finish the interpretation, something that should never be 

done under any circumstances. It seems that such is the case because the OV audio started 

again even before finishing (as understood by her complains). However, in cases like that, 

the student should press the console’s ‘mute’ button before complaining, since it looks 

very unprofessional and the audience can hear that as well. 

Finally, it can be concluded that the student’s lack of command of the target language had 

a clear negative effect on her interpretation. The student’s lack of awareness of all the 

prosodic elements above mentioned resulted in a quite bad syntactical structure, which, 

once again, contributed in a negative manner to the results of the interpretation. 

 

3.2. Analysis of overall results 

Out of all the interpretations analysed, there were four students who obtained very 

successful outcomes (students 1, 2, 5 and 6) and four others (students 3, 4, 7 and 8) whose 

outcome was not so positive. For the latter, the analysis is not as simple to carry out as it 

is, apparently, in the case of the first group of students. A good speech is a solid message, 

conveyed in a decisive way, that gets across to the audience and which is agreeable to 

listen to because it is well structured, eloquent and straightforward. 

In general, all the students whose interpretations had a positive outcome had one thing in 

common among the prosodic elements’ section: they all kept a fluent rhythm; they spoke 

pleasantly, with good enunciation, intonation and clear pauses with no fillers; they all 

maintained a neutral voice, and they all adapted their voices and intonation to the specific 

demands of each speech. As has previously been explained, all these features made the 

interpretation sound much more professional and pleasant for the audience. 

By contrast, those students whose interpretations were not so successful did not all have 

the same characteristics in common as far as prosody is concerned. Some of them 

managed to deliver the message with good rhythm and punctuation; however, in some 

cases they did not really use the proper intonation: they interpreted with a too neutral, 

emotionless voice. There was, however, one same mistake for them all: during pauses or 

moments of hesitation, they all resorted to fillers, additional conjunctions or to 

lengthening syllables. To the point that fillers seemed to be precisely the key point 

determining whether an interpretation is better or worse than others. 
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By analysing these interpretations, we can come to the conclusion that prosody plays, 

indeed a very important role in interpreting. The Furia problema perros interpretation 

seems to be the one in which students had more difficulties delivering the message in the 

target language since it was not —for the majority of them— their mother tongue. 

However, while working on retour interpretations, we must not be frustrated if we cannot 

come with the exact precise word; instead, we have to become aware of our weaknesses 

and try to find another way of delivering the message in a simpler, clear way. We should 

take into account, however, that it all depends on the context and different situations, and 

that each interpreter has her own flaws, on which she has to work in order to become a 

better professional. 
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4. CONCLUSIONS 

 

After reflecting on what prosody is and which the elements that belong to this category 

are, and having also analysed a number of interpretations rendered by some fourth-year 

Translation and Interpreting students, it is now time to draw conclusions concerning our 

research. This project intended to find out if prosody should receive more attention, 

discussion and analysis in interpreting classes and in this career in general, and this goal 

has been successfully achieved.  

We must once again emphasise how little resources there exist that deal with prosodic 

elements in simultaneous interpreting. As mentioned in the introduction, there are some 

documents that do comment on this somewhat vaguely, but they do not really go any 

deeper. It is actually surprising that such an important topic has never received the 

attention that it deserves. At the beginning it may seem that such is the case because 

“prosody is not necessarily important enough to pay so much attention to it in interpreting 

and interpreting classes”; however, after having worked on this research project and 

thoroughly analysed several interpretations, the results proved a whole different story. 

First and foremost, we should highlight that the research done in order to find out if there 

was any literature that addressed prosody in SI was tough work since there seemed to be 

many articles talking about either this discipline or about prosody itself, but they did not 

really link to each other. Therefore, having to establish a categorization that included all 

those elements that could be somehow significant in simultaneous interpreting’s 

outcomes was the first challenge to overcome.  For this reason, the first thing that should 

be said is how important it would be to do further research on this topic in the future. 

Such research would help establishing new criteria that would raise awareness in people 

regarding the importance of prosodic elements in SI, as well as help them detect these 

elements in any interpretation, in order to improve or to assess any rendering. 

Secondly, once the grid was created, the next step was explaining why such intangible 

and even invisible elements are essential in this discipline and, what is even more 

important, to what extent they deserve so much attention. Choosing which features- 

should be considered ‘prosodic elements’ and therefore included in the grid was not an 

easy job, either. As previously mentioned, as these elements are intangible, it was difficult 

to separate them at first and spot them in an interpretation. However, once the 
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classification was completed, they were easier to identify. The most difficult element to 

judge has possibly been voice itself, since it is very delicate to determine whether a voice 

is nice or not for others to listen to. Therefore, and whereas this is quite a subjective 

matter, this element has been regarded in the most objective way possible. Finally, after 

the theoretical framework was completed, identifying all those elements that allowed to 

categorize the interpretations as good or bad ones was much easier.  

Analysing the students’ interpretations proved the theoretical framework right: it could 

easily be observed that linguistic features are not the only and most important ones in 

such a discipline. Both original speeches (It gets better and Furia problema perros) were 

very different as far as prosody is concerned, since one of the speakers had a more 

‘serious’ and ‘formal’ rhetoric, whereas the other one was far more emotional. By 

analysing them both we could verify that not changing the pitch and intonation while 

interpreting results in a negative outcome, since the message is not delivered in its actual 

form. The interpreter needs to become, in voice and manner, the speaker, somehow. 

Furthermore, one of the elements that I personally consider to be most important while 

analysing prosody in SI is silence. As has been previously mentioned as well, silence 

plays an essential role since it equals the punctuation signs of a written text in speaking,  

As stated in “3.2. Analysis of the overall results”, all the students that were considered to 

have rendered a good message kept a fluent rhythm, spoke pleasantly, had a good 

enunciation and intonation, and did not use fillers during silences. On the contrary, those 

students whose renderings were not so positive fell into the same mistake: spoiling 

silences with fillers (whether they were sounds, additional conjunctions or lengthening 

syllables). Some of the latter students did have a good enunciation or intonation, and some 

even kept a good rhythm; however, it was the fillers in the pauses that made the outcome 

quite unprofessional and even disruptive, making it get onto the audience’s nerves. 

Extralinguistic factors, and very especially prosodic elements, need to be paid the same 

attention as linguistic factors. It is true that mastering the languages is very important in 

order to become a good interpreter. Not knowing how to communicate properly is one of 

the most terrible handicaps for any professional interpreter. Therefore, and as has been 

constantly recommended all along the project, further research should be carried out on 

this topic so as to obtain and develop more specialized information and to start 

considering prosody in the interpreting world, starting by universities.   



 

 
31 

5. PERSONAL OPINION AND FUTURE APPROACHES 

 

Working on this project has increased my awareness on how important the role of the 

voice in simultaneous interpreting is. However, what surprised me the most was not the 

results obtained after assessing different interpretations from my classmates, but rather 

how little relevance is given to the interpreters’ main tool. I strongly believe that further 

and deeper research should be done regarding this topic, and I hope this project will serve 

as a basis to start working on such an investigation. 

The voice is an intrinsic element for the interpreter, and yet there is barely any literature 

about this. In many disciplines in which the voice is the communication tool, little 

attention is paid on how to say things whereas the main focus is set on what to say. There 

exist some studies (quoted throughout the project) that have been carried out regarding 

the use of voice in public speaking techniques (such as for reporters or presenters) or in 

singing, but these are techniques that can rarely be linked to interpreting, since the 

interpreter needs to be, as previously analysed, herself and someone else at the same time.  

I personally consider that those universities in which interpreting is taught should 

definitely have speech therapy lectures or courses in which students could learn the 

importance of voice in general, about all the things we can communicate with prosodic 

elements and not only with words themselves. 

Furthermore, I consider that, as a consciousness-raising exercise, interpreters could 

record themselves while interpreting and then listen to such recordings. By hearing their 

own voice, and since they would already know what the OV speech was about and how 

it was said, they would be able to spot any mistake. At the same time, by doing so, they 

could pay greater attention to how they use prosodic elements, which would help them 

improve and take into consideration any changes they may like to make in the future in 

order to achieve a better outcome.  

As was expounded in the theoretical framework, interpreters must have a perfect 

knowledge of their target language and their source language(s), as well as the culture of 

each country in which these languages are spoken. Such knowledge will allow the 

interpreter to understand what is being said in the OV and to deliver the message in the 

target language in a clearer way. If the interpreter does not understand what is being said 
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in the source language or does not know how to reformulate the message in the target 

language, she will feel unease and this will become visible in the final outcome.  

When such feeling of unease arises (among different external factors that may also 

interfere and negatively affect their work), interpreters tend to get nervous and start 

thinking of what might have been said. By doing so, they may already lose track and not 

hear some information that they will not be able to translate, and, at the same time, they 

will start wrongly enunciating words, making them less audible or elongating the 

syllables. All this causes the rhythm to wane, the punctuation to be lost and the intonation 

to change, showing hesitation, uncertainty and nervousness. This situation could be also 

described as a vicious circle happening within minutes or even seconds, thus barely giving 

the interpreter time to stop and restart. Therefore, it is important that interpreters pay a lot 

of attention not only to what they are saying but also to how they are saying it, since 

prosody may totally change the message and its intention. 

In order to contribute to further research, more studies should be done in which other 

interpretations were analysed. To do so, interpreters should be given some information 

regarding the topic that the speech is going to be about, allowing them to somehow 

prepare it before doing the interpretation and giving them the chance to do some research 

so as to have a better understanding of the topic as well as a better knowledge of specific 

vocabulary that appear throughout the speech. In such a case, since they would already 

have the necessary information on the subject, the main aim would be to focus on prosody, 

again, to find out if their interpretations improve at an extralinguistic. Predictably, 

students would not have so much trouble in finding the correct word or expressions in the 

target language, even though rhythm, intonation and the use of fillers could still be 

analysed. Such a study would also enable us to discover if the statements and initial 

hypothesis defined throughout this project are correct. In order to carry out an even deeper 

analysis, the same students that served as example in this project could be asked to 

perform these ‘prepared’ interpretations, to see if there really is a difference between the 

prepared and unprepared translations. 

All in all, it cannot be forgotten that voice is the key tool for interpreters. For this reason, 

we must once emphasize how important it is to keep on doing research on this field and 

to always try to improve the use we make of our voices, in order to do a better job and 

achieve more pleasant and professional results.  
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Annex I 

 

‘ANNEX I’, containing the original speeches (It gets better and Furia problema perros) 

and those of the eight analysed interpretations, can be found in the here attached CD. 

Tracks are displayed in the following order: 

Track 1: It gets better original version. 

Track 2: It gets better, interpretations from student 1 to 4. 

Track 3: Furia problema perros original version. 

Track 4: Furia problema perros, interpretations from student 5 to 8. 

 

In the on-line version, these audios are presented in four different files as attached 

elements to this project as follows: 

“Part 2”: It gets better original version. 

“Part 3”: It gets better, interpretations from student 1 to 4. 

“Part 4”: Furia problema perros original version. 

“Part 5”: Furia problema perros interpretations from student 5 to 8. 

  



 

 

Annex II 

 

It gets better 

Student 1 

 

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 

Preparation N/A 

Contextual adaptation Yes 

Specific vocabulary knowledge Yes 

P
ro

so
d

y
 

Voice Neutral, natural 

Rhythm Very good 

Enunciation Fine, very suitable 

Intonation Could be a bit more expressive, 

but good (not too emotional) 

Punctuation We can guess where punctuation 

marks should go, but it could be 

way better achieved 

Breathing and pauses Good pauses, not fast/not too long 

Fillers No 

L
a
n

g
u

a
g
e 

Source language skills Very good 

Target language skills Very good (some small 

interference, but fine) 

Language register Perfectly adapted to the context 

D
is

co
u

rs
e 

a
n

a
ly

si
s 

Comprehension of ideas Perfect 

Syntax 
Great 



 

 

Student 2 

 

  

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 
Preparation N/A 

Contextual adaptation Yes 

Specific vocabulary knowledge Yes, and very rich vocabulary 

P
ro

so
d

y
 

Voice Neutral, natural 

Rhythm Good (lost at the end) 

Enunciation Exquisite 

Intonation Very good, emotional where 

needed 

Punctuation Absolutely perfect 

Breathing and pauses Good pauses, but breathes too 

heavily (it shows insecurity, 

nervous / ‘pfff’ at the end)  

Fillers No (except for the ‘pfff’) 

L
a
n

g
u

a
g
e Source language skills Very good 

Target language skills Flawless 

Language register Perfectly adapted to the context 

D
is

co
u

rs
e 

a
n

a
ly

si
s 

Comprehension of ideas Very good (except last sentence) 

Syntax 
Great 



 

 

Student 3 

 

 

  

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 
Preparation N/A 

Contextual adaptation Yes 

Specific vocabulary knowledge Not sure 

P
ro

so
d

y
 

Voice Neutral, natural 

Rhythm Bad 

Enunciation Bad (always stuttering, low pitch) 

Intonation Bad (always doubting, stuttering) 

Punctuation Not really good (unfinished 

sentences) 

Breathing and pauses Sometimes waits too much or 

waits too little, but could be worse 

Fillers ‘um’ / ‘Així doncs’ (‘therefore’) 

L
a
n

g
u

a
g
e Source language skills Good (apparently) 

Target language skills OK – language interference 

Language register Good 

D
is

co
u

rs
e 

a
n

a
ly

si
s 

Comprehension of ideas 
Not sure (guess good but doubts 

on too may points) 

Syntax Good (where applicable) 



 

 

Student 4 

  

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 
Preparation N/A 

Contextual adaptation Yes 

Specific vocabulary knowledge Yes 

P
ro

so
d

y
 

Voice Neutral, natural 

Rhythm Bad 

Enunciation Bad (unfinished sentences) 

Intonation Bad (doubting) 

Punctuation Fine, could be worse 

Breathing and pauses Fine but fills pauses  

Fillers ‘um’ / ‘and’  

L
a
n

g
u

a
g
e 

Source language skills Bad (says the whole contrary in 

some parts, specially at the 

beginning) 

Target language skills Quite bad, very literal 

Language register Good 

D
is

co
u

rs
e 

a
n

a
ly

si
s 

Comprehension of ideas 
Not sure (doubts on too may 

points) 

Syntax 
Good (if he makes any mistake, 

he tries to correct it) 



 

 

Furia problema perros 

Student 5 

 

 

  

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 
Preparation N/A 

Contextual adaptation Yes 

Specific vocabulary knowledge Yes 

P
ro

so
d

y
 

Voice Neutral, natural 

Rhythm Really, really good 

Enunciation Delicious 

Intonation Good! Expressive when and 

where needed, not too much 

Punctuation Great! 

Breathing and pauses Perfect! 

Fillers No 

L
a
n

g
u

a
g
e Source language skills Excellent 

Target language skills Very good 

Language register Perfectly adapted to the context 

D
is

co
u

rs
e 

a
n

a
ly

si
s Comprehension of ideas Perfect 

Syntax Amazing 



 

 

Student 6 

 

 

  

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 
Preparation N/A 

Contextual adaptation Yes 

Specific vocabulary knowledge Yes  

P
ro

so
d

y
 

Voice Natural 

Rhythm Very good 

Enunciation Very good and clear 

Intonation Good, as expressive as the 

speaker (maybe too much for an 

interpreter, be more neutral) 

Punctuation Fine but could be a bit more 

marked, especially at the 

beginning 

Breathing and pauses Good, follows the same rhythm 

and pauses as the original speech 

Fillers No 

L
a
n

g
u

a
g
e Source language skills Very good 

Target language skills Very good 

Language register Perfectly adapted to the context 

D
is

co
u

rs
e 

a
n

a
ly

si
s 

Comprehension of ideas Perfect 

Syntax 
Great 



 

 

Student 7 

 

 

  

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 
Preparation N/A 

Contextual adaptation Yes 

Specific vocabulary knowledge Yes 

P
ro

so
d

y
 

Voice Neutral, natural 

Rhythm Good 

Enunciation Good 

Intonation Too neutral, be more emotional 

Punctuation Very good 

Breathing and pauses Good (but nervous?) 

Fillers ‘Um’ / ‘and’ / long syllables 

L
a
n

g
u

a
g
e Source language skills Good 

Target language skills Good 

Language register Good 

D
is

co
u

rs
e 

a
n

a
ly

si
s 

Comprehension of ideas 
Clearly good but finds it hard to 

rephrase it in the target language 

Syntax Good 



 

 

Student 8 

 

  

  

T
o
p

ic
 

p
re

p
a
ra

ti
o
n

 
Preparation N/A 

Contextual adaptation Yes 

Specific vocabulary knowledge Yes 

P
ro

so
d

y
 

Voice Neutral 

Rhythm Gets lost sometimes and loses a 

lot of information 

Enunciation Good 

Intonation Too neutral, with no emotion 

Punctuation Good 

Breathing and pauses Good 

Fillers Long syllables / ‘um’ / ‘pfff’ / 

‘and’  

L
a
n

g
u

a
g
e Source language skills Very good  

Target language skills Fine but could be better 

Language register Too neutral 

D
is

co
u

rs
e 

a
n

a
ly

si
s 

Comprehension of ideas Not sure  

Syntax 
Not quite good (loses a lot of 

information) 



 

 

Annex III 

 

Interviewing Miguel Jelelaty 

Following Mr. Jelelaty8’s will, the interview with this interpreter was not recorded and 

only few sentences were literally written down. These are precisely the sentences 

presented throughout the project since they were considered the most important and 

accurate ones regarding the topic being discussed. 

 

Quotes from Madeleine Cases Silverstone 

There was no interview done with Mrs. Cases Silverstone9. However, taking into account 

that she was my interpreting teacher and tutor of this research project, any statement she 

made somehow linked to this topic, being at the same time considered as some useful 

contribution to it, was written down and later cited on of this project. 

 

Interviewing Julia Otero10 

MARIONA: Good afternoon, Julia! I am working on my Research Project, which is 

about the importance of prosodic elements in simultaneous interpreting. I have not 

found much information regarding this topic; it feels as if not many people paid a 

lot of attention to it. For this reason, I would like to know if it is any different in the 

world of radio broadcasting, since it is a field in which voice also plays a very 

important role.  

                                                           
8 Mr. Jelelaty is an active interpreter and former Interpreting lecturer at Pompeu Fabra University. He is 

highly concerned about the importance of prosody and the use of voice in interpreting. 

9 Mrs. Cases Silverstone is an active interpreter. She is also a lecturer at Pompeu Fabra University, where    

she teaches both Consecutive and Simultaneous Interpreting. Moreover, Cases is very interested in the role 

that voice and prosodic elements play in the world of interpreting, and it was precisely her an interest what 

inspired this project’s origins. 

10 Otero is a renowned Spanish journalist and radio broadcaster. She graduated from Spanish Studies, 

although she has dedicated all her career to working as a journalist and radio broadcaster. Since 1987, Otero 

has also received distinguished awards. Interviewing Otero was a very fruitful experience, contributing in 

a really positive way in the development of this project.  



 

 

JULIA: Bachelor degrees in Journalism do have some courses that tackle voice-over 

itself, but these are non-mandatory subjects. Broadcasting is something that we learn with 

time and with day-to-day work. Both interpreters and radio broadcasters use voice to 

communicate, and communicating means seducing. There were, in the past, some radio 

academies that offered some courses on this topic, but I am afraid the ones I knew do not 

exist anymore, although I am not 100% sure. It is not essential to have a wonderful voice, 

but it is indeed important that those speaking have a good pronunciation, that they know 

how to talk properly, that they know how to relate to the only thing we have in radio 

broadcasting: voice, music and silences; there is nothing else. It is vital that the speaker 

conveys the message in a way the audience finds appealing.  

MARIONA: That is interesting. It is all very related to the world of interpreting.  

JULIA: Well, and there is also the “mastery” part. Knowing how to make use of all the 

possibilities that voice offers you and knowing how to relate to music and silences is 

essential. The audience is listening to you, but they cannot see you, so you have to let 

them appreciate every single thing you are expressing (emotions, feelings), with nothing 

else than your voice. The audience must be able to perceive everything, including irony. 

Silences are also very important; they are glamorous. A ten-second silence is too lengthy, 

but a one or two-second silence is like voice’s orthography. Silences and the inflection 

you are able to make are the punctuation signs of a good speech. This is something one 

learns with time, passion and interest in what she does. 

MARIONA: Sure. Now I would like to move to something that, I believe, is also very 

important: fillers, that is — those ‘words’ or ‘sounds’ that people make during 

pauses or silences. In the case of interpreters, they know there is a silence for a 

reason, but they start making this kind of ‘noises’. Since you were talking about 

silences, I think we could tap into this. 

JULIA: It definitely is much better to be silent that to spoil pauses with these ‘hesitation 

sounds’ or even ‘onomatopoeias’. There are people who use them a lot, and there are 

people who, instead, repeat the last word or phrase they have said. These are personal 

strategies that are directly linked to improvisation; people use them in order to ‘fill’ these 

silences, but we all make this mistake, sometimes. [...] 

MARIONA: This is precisely why I wanted to focus this project on simultaneous 

interpreting, because, unlike consecutive interpreting, simultaneous interpreters 



 

 

have to follow the speaker all the time — the speaker’s silences are the interpreter’s 

own silences, as well. 

JULIA: Exactly. This is very interesting. [...] 

MARIONA: Well, thank you very much, Julia. 

JULIA: You are welcome. Best of luck!  

MARIONA: Thank you. Goodbye. 


