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Abstract  
 
Animals have always had a traditional place in children’s literature and they are 
encountered in almost every book. However, not much is said about the way in 
which they are represented. Thus, this study was initiated with the aim to fulfill 
such gap in the existing research. Using a qualitative approach and making use 
of the methods characteristic of Critical Discourse Analysis (CDA), this 
investigation examines the representations of animals other than humans in 
popular children’s books both visually and textually in order to assess first, to 
what extent speciesism prevails in the stories; and second, how such 
representations invite young readers to conceive other animals. The selected 
sample comprises the best selling books of the Diada de Sant Jordi in 2017, 
given the importance of this festivity within the Catalan culture. Findings show 
how different species have been deprived of moral consideration, and the 
varied and multiple strategies that foster their instrumentalization. Therefore, 
they suggest the need for better narratives that could help children to conceive 
other animals in a holistic manner and, that moving away from the prevalent 
mainstream ideologies, could help in the reconfiguration of better human and 
nonhuman animal relationships in adult society. 
 

 

 

Keywords: children, nonhuman animals, books, children’s literature, speciesism, 
critical discourse	 analysis, semantics, semiotics, contextual influences, Sant Jordi, 
Catalonia. 
 
 

 

 
 
 
 
 
 
 
  



	 3	

Table of Contents  
 
NOTE ON LANGUAGE ....................................................................................... 5 

1. INTRODUCTION ............................................................................................. 6 

1.1. Statement of the Problem ......................................................................... 6 

1.2. Purpose of the Study ................................................................................ 7 

1.3. Research Questions ................................................................................. 7 

1.4. Delimitations and Limitations .................................................................... 8 

	
2. LITERATURE REVIEW ................................................................................. 10 

2.1. Childhood Studies, Children’s Literature & Social Construction of Reality .. 10 

2.2. The White-Male-Human-centered World of Children’s Books ................ 12 

2.3. Portrayal of Animals in Children’s Literature and the Deformation of 

Children’s Relations with Other Animals ........................................................ 14 

2.3.1. Instrumentalization ........................................................................... 14 

2.3.2.  Anthropomorphization ..................................................................... 16 

2.3.3. Disneyfication and Cutification ......................................................... 17 

2.4. An Approach to the Inclusion of Nonhuman Perspectives and Vegan 

Literature ........................................................................................................ 18 

	
3. RESEARCH DESIGN .................................................................................... 21 

3.1. Theoretical Perspectives ........................................................................ 21 

3.2. Research Approach and Methods .......................................................... 22 

3.2.1. Semantic Analysis ............................................................................ 23 

3.2.2. Semiotic Analysis ............................................................................. 24 

3.3. Sample .................................................................................................... 25 

3.4. Data Collection Instruments .................................................................... 26 

	
4. FINDINGS AND DISCUSSION ..................................................................... 29 

4.1. The Blurred Characters .......................................................................... 29 

4.2. The Exploitable Objects .......................................................................... 31 

4.3. Allegorical Figures .................................................................................. 33 

4.4. Leaving the Comfort Zone ...................................................................... 35 



	 4	

5. CONCLUSIONS AND IMPLICATIONS ......................................................... 39 

5.1. Main Conclusions ................................................................................... 39 

5.2. Limitations ............................................................................................... 41 

5.3. Recommendations .................................................................................. 42 

	
REFERENCES .................................................................................................. 44 

	
APPENDIXES ................................................................................................... 56 

 
Sheet No. 1. La llegenda de Sant Jordi by Emma Martínez. Ed. Estrella Polar .......... 56 
Sheet No. 2. De quin color és un petó? by Rocio Bonilla. Ed. Animallibres ............... 58 
Sheet No. 3. Sant Jordi i el drac by Meritxell Martí. Ed. Combel ............................... 61 
Sheet No. 4. El monstre de colors by Anna Llenas. Ed. Flamboyant ........................ 63 
Sheet No. 5. La llegenda de Sant Jordi amb textures by DDAA. Ed. Estrella Polar .... 65 
Sheet No. 6. Santa Jordina by Inés Macpherson. ED. La Galera ............................. 67 
Sheet No. 7. El meu amic extraterrestre by Rocio Bonilla. Ed. Beascoa ................... 70 
 
 



	 5	

NOTE ON LANGUAGE 
 
The lexicon used when referring to animals other than humans in this paper is 
not limited to the term "nonhuman animals". A variety of terms will be employed 
throughout this document intermittently, which include the conventional single-
word ‘animals’, bearing in mind that this one is probably not the most optimal 
formula as it may reproduce cultural distinctions where humans are not 
considered animals. This choice has been made for the sake of economy in 
exposition, looking to provide a more understandable text to broad and diverse 
audiences, and with the aim to avoid binarisms, reflecting on the categorization 
and labeling that certain uses of language support.   
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1. INTRODUCTION 

1.1. Statement of the Problem 
 
Children’s books are more powerful than imagined.  They are one of the first 
means of visual and literary knowledge that a child enters into contact with and 
they are just about everywhere. Present in homes, schools, bookstores, 
libraries and even the film industry, they are what parents, relatives and 
teachers buy, and go on buying. It comes as no surprise how youngsters and 
adults tend to remember some stories and relate them to specific moments of 
their childhood. As children learn how to read, they get an idea of how the world 
should be, how they should act and relate to others, and these notions can 
have a long-term impact.  
 
One of the most consistent figures within children’s literature is the one of 
nonhuman animals. However, they are rarely addressed as the unique 
individuals they are, and most commonly as means that project the will of 
humans. Such setting is the result of the speciesist ideology that prevails in the 
current society. Speciesism can be understood as “the unjustified 
disadvantageous consideration or treatment of those who are not classified as 
belonging to a certain species” (Horta, 2008, p.1), and is typically seen when 
humans give less weight to the interests of other animals than they give to their 
own. Despite the efforts to promote new narratives that could challenge the 
traditional and instrumental values that were ascribed to nonhuman animals 
centuries ago, many children’s books continue perpetuating the very same 
beliefs today, as well as presenting anthroparchal explanations to validate those 
cultural standards. Such messages can influence kids to copy and apply what 
they see in the stories. Crossman (2011) points out how animal narratives 
contribute to the formation of attitudes toward other animals in adulthood. Thus, 
it becomes necessary to address the importance of the social construction of 
nonhuman animals in the books intended for children and its cumulative and 
collective effect on children’s lives.  
 
There are no conclusive studies about the way other species are being 
constructed in the filed of children’s literature, either locally or in an overall way.  
On this basis, it might be useful to start examining how they are being 
represented in children’s literature at a local level in Catalonia, what ideologies 
and discourses are influencing the way kids see the animal world, and how 
some representations can be harmful for both children and other animals. 
 
Children are naturally fond of other animals and for this reason the second ones 
are used as bait to caught the little readers within the pages of a book. And 
once children are there, it is easy to get trapped in the narrative where 
nonhuman animals become distorted figures far removed from reality. 
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Disclosing such practices can provide booklovers, children and adults 
alike, with the knowledge and tools they need to choose and read critically a 
book. Also, recognizing the different morals linked to nonhuman animals 
presents a valuable opportunity for reflection and ethical decision-making in 
relation to them. Reading should enlighten a child’s view of the world, not 
obscure it. 

1.2. Purpose of the Study 
 
The purpose of this case study is, on the one hand, to analyze how nonhuman 
animals are being represented in the Catalan literature1 and, more particularly, 
in the best selling books of the last Diada de Sant Jordi within the Children's 
Literature category; and, on the other hand, to examine the messages that 
convey detrimental or manipulative content related to the animals, and their 
potential effects on the way children perceive other species. 

As it appears to be scant interest in challenging the instrumental roles of 
animals on the part of local titles as compared to the number of books 
published in different countries and translated into the local languages, it is 
essential to give consideration to all the voices that have historically been 
excluded, underrepresented, or marginalized, as is the case with animals. While 
there are some good examples of children’s literature that offer new 
perspectives, as result of the outstanding job done by vegan writers, animal 
activists, advocacy groups, animal welfare organizations, or animal 
sanctuaries, the supply is still low and appears not to have found a place yet on 
the book market. None of these examples occupied a prominent place in the list 
of best sellers during the Diada for instance. 
 
Despite the fact that the field of children’s literature has witnessed a clear shift 
towards greater diversity, closely tied to ideologies of equity, social justice and 
critical pedagogy over recent decades, animals remain forgotten.  Most of the 
content of children’s books in regard to animals is habitually overlooked, 
perhaps because they are automatically seen as playful and innocent figures. 
However, it is necessary to stop thinking about children’s books as child’s play 
and acknowledge the contentious issues that reside at the core of each culture.  

1.3. Research Questions  
 
The following research questions surfaced to address the above-mentioned 
objectives and helped set up some priorities for a more relevant and detailed 
data gathering, which guided the research design of this investigation.  
																																																								
1	The	term	Catalan	literature	refers	here	to	the	books	published	in	Catalan	language.	It	
should	be	pointed	out	that	there	is	a	parallel	category	for	the	books	published	in	Spanish	
language.	However	this	category	is	not	covered	by	this	study.		
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RQ1: To what extent does speciesism prevail within children’s literature? 
RQ2: How are nonhuman animals represented textually within children’s 
literature? 
RQ3: How are nonhuman animals represented visually textually within 
children’s literature? 
RQ4: How do such representations invite young readers to conceive 
other animals? 
 

The first question required an exploration of the literature relating to the concept 
of speciesism, which will be understood here as an attitude of bias in favor of 
the human species over other animals based on assumptions of human 
superiority that justifies the existence of a system of oppression and exploitation 
aimed to cover all sorts of human needs. This opens the way for a debate 
on the reasons why some people have these lack of concern regarding animals, 
and it leads to question whether such prejudices are innate or are culture-
learned. Research questions 2 and 3 revise then how animals are being socially 
constructed in the stories. Firstly, through the use of language from the level of 
individual words to sentences, paragraphs, and the writing as a whole 
(semantic analysis) and, secondly, through the use of images and pictorial 
codes (semiotic analysis). The fourth question relates to a critical appraisal of 
the already unveiled discourse, as it is important not only to know how the 
authors depict animals in children’s literature, but also how those depictions 
influence the way children conceive other animals.  
 
All questions were addressed with a qualitative approach and making use of the 
methods characteristic of Critical Discourse Analysis (CDA).  
 

1.4. Delimitations and Limitations 
 

This investigation is located geographically in the region of Catalonia and 
focuses on the study of the Diada de Sant Jordi of 2017. Celebrated on April 
23rd each year, coinciding with the World Book Day, this festivity is one of the 
most important celebrations of the Catalan culture. People commemorate the 
day of their patron saint, Sant Jordi, with a curious tradition that combines 
romanticism and culture. Streets and squares are usually filled with stalls selling 
books and red roses, and additional activities include storytellers, literary 
contests, and readings by the authors themselves. The same day when two of 
the great names in the history of literature died: Cervantes and Shakespeare, is 
when some of their masterpieces are best celebrated. The event is centuries 
old and has regained considerable popularity since the recovery of Democracy 
in Spain to the extent that the Catalonia Book Chamber wants to submit a 
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candidature to include the festivity on the Representative List of Intangible 
Cultural Heritage of Humanity of the UNESCO. 
 
Norton and Norton argue “books are the major means of transmitting our literary 
heritage from one generation to the next” (2010, p. 3). No wonder then that the 
Diada has given a big boost to the output of Catalan authors, becoming the day 
of the year when more books are sold. In 2017, the event became a major hit 
with over 1.6 million copies sold and a turnover of 21,80 million Euros. 
The number of titles published stood at 52,467 different titles, which 
represented a 15.9% increase as compared with the previous year. Importantly, 
the category of children’s and young people’s literature signified the highest rate 
of sales 2. These numbers indicate that despite the evolution and expansion of 
new media outlets and technologies, the era of the printed book is far from over, 
specially for children’s books.   
 
The particular setting in which this research was conducted provides a limited 
amount of data that can be criticized for not being representative of any broader 
sample. Nevertheless, the inclusion of a case study is supported on the 
definition that describes it as “an empirical inquiry that investigates a 
contemporary phenomenon within its real-life context especially when the 
boundaries between phenomenon and context are not clearly evident” (Yin, 
2003, p. 13).  
 
On the other hand, given that the study was conducted with a qualitative 
approach, some may argue that the tools here employed are largely intuitive 
and relativistic. Likewise, similar criticisms have been leveled at the 
methodology adopted by Critical Discourse Analysis (CDA) research. 
Widdowson (1998), for instance, argues that many of the concepts and 
analytical tools of CDA are vague. He claims, it is “a rather less rigorous 
operation, in effect a kind of ad hoc bricolage which takes from theory whatever 
concept names come useful to hand” (p. 137). Thus, and trying to address 
these potential criticisms, the present investigation was conducted using 
systematic procedures for inquiry with the objective of properly showing the 
processes, actions and interactions between significant statements, meanings, 
and theme clusters, from the data gathering to the exhaustive description of the 
results and the final remarks.  
 

 
 
  
																																																								
2	Data	taken	from	a	report	published	on	Apr.	27,	2007	by	El	Gremi	de	Llibreters	de	
Catalunya		
http://www.gremidellibreters.cat/images/pdf/balan_sant_jordi_2017.pdf	
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2. LITERATURE REVIEW  

In the absence of research studies pertinent to the specific topic of this project 
at the time this investigation started, the literature review was structured to draw 
a mixture of perspectives coming from fields such as Children Studies, Media 
Studies and Critical Media Studies, and based on relevant research within a 
broad Western society.  
 

2.1. Childhood Studies, Children’s Literature & Social Construction 
of Reality  
 
Before the new sociology of childhood emerged over twenty years ago, children 
were not considered real citizens, and neither were they considered as agents 
in their own right because they seemed to lack the capabilities and privileges 
that come with adulthood. They were seen as vulnerable, susceptible and even 
weak because they needed protection (Purdy, 1992; Phillips, 1997). Under 
some traditional theories, such as Parson’s socialization theory, children were 
viewed as “less than fully human, unfinished or incomplete”, whereas adults 
were mature, rational and competent (Jenks 1996, p. 10).  
 
Qvortrup (1994) states: 
 

adulthood is regarded as the goal and end-point of individual 
development or perhaps even the very meaning of a person’s childhood. 
They are however revealing for the maybe unintended message, which 
seems to indicate that children are not members or at least not integrated 
members of society. This attitude, while perceiving childhood as a 
moratorium and a preparatory phase, thus confirms postulates about 
children as “naturally” incompetent and incapable. (p. 2) 
 

This could be, perhaps, one of the several reasons why children were not 
addressed as audiences for generations in the literary domain. Although 
children always enjoyed listening to oral storytellers recite tales, such stories 
were intended for adults and entire communities. It was not until the 17th that 
more child-focused stories started to appear. What it started as simple and dry 
educational reading tools finally enter into the leisure world in the following 
century (Russell, 2009). With the growth of the industrial revolution, the 
increased sophistication of print technology, and the addition of more complex 
illustrations, children’s literature blossomed into the “Golden Age of children’s 
books” (Russell, 2009, p. 12). 
 
Contemporary children’s books offer a mixture of fiction and reality that bears a 
great deal of meaning, and children’s literature has become an object of 
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research due its significance during early childhood. For instance, there is 
growing consensus that children’s literature can be used as instructional tool to 
teach science (Bricker 2005; Castle and Needham 2007, Monhardt and 
Monhardt 2006; Morrow et al. 1997; Sackes et al., 2009, Saul and Dieckman 
2005; Zeece 1999) and to foster interest in and positive attitudes toward 
learning science in early years (Broemmel and Rearden 2006; Castle and 
Needham 2007; Coskie 2006). On another hand, researchers have studied how 
children’s books can affect children’s values, attitudes, and qualities such as 
friendship, cooperation, perseverance, respect and honesty (Kara-Soteriou and 
Rose, 2008). Furthermore, stories can act as good role models of behaviour 
and, therefore, contribute to the children’s social and emotional development 
(Adam, 2010). In addition, literature can be used to extend children’s knowledge 
and understandings of their own culture and the cultures of others (Apol, 1998; 
Boutte, 2002; Tunnel and Jacobs in Morgan, 2009; Paterson, 1995; Saxby, 
1997; Norton and Norton, 2010).  
 
The power of literature in the early years is far reaching as children become 
increasingly aware of the written language and start to learn that words have 
not only order but also meaning. Given that adults write most children’s books, 
some scholars have paid considerable attention to how language establishes 
adult ideology, power or authority over the child (Knowles and Malmkjaer, 2002; 
Hunt, 1991; Stephens, 1992; Oittinen 1993; McGillis, 1996; Meek, 2001). 
Moreover, and given that meaning is not just formed by the language but also 
transmitted by visual messages, selection of themes, perspectives -among 
others-, the cultural context of the speaker: the adult author, is 
of great influence in the narrative (Stephens 1999, 1992).  Authors of children's 
literature continually use the literary patterns that fit within the adult literary 
standards and, in so doing, their stories serve as a form of socialization that 
conveys the social circumstances of adult world (Apol, 1998; Landt, 2006; 
Louie, 2006), which often explains and justifies “appropriate” patterns of 
behavior, attitudes and beliefs (Boutte et. al, 2008). On the other hand, the adult 
reader can also have an impact on the child reader in various matters (see also 
Shavit, 1986; Stephens, 1992; Nodelman, 1996). For instance, parents and 
educators use children’s literature as tales of socialization while being also 
conscious that they are using stories to teach children something about life 
(Boutte et al, 2008).  

Childhood is seen as the crucial formative period in the existence of a human 
being, and children are cast into the role of a vulnerable naïve outsiders in need 
of help and instruction about the nature of the world; how to live in it, what to 
believe, and how to relate to others (Stephens, 1992, p. 8). Their spaces for 
exploration and experimentation are located in a controlled space regulated by 
the adults’ concerns and desires. Rose states: "Children’s fiction sets up a 
world in which the adult comes first (author, maker, giver) and the child comes 
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after (reader, product, receiver), but where neither of them enter the space in 
between" (1984, p. 1-2). Myers (1992) goes beyond this statement and affirms 
that children's literature is addressed to an “imagined child”, and the real child 
reader simply does not exist. Stephens (1992) also refers to this figure and 
affirms that since all children's texts were published for that imagined child, they 
could be considered cultural signs of adult political standards and socialization 
practices. With a similar perspective, Zipes (1983) believes stories have always 
been used to mold the child's attitudes and behaviors, and states, "if we 
examine the development of the individual and family in different societies ... we 
can see that instinctual drives are conditioned and largely determined through 
interaction and interplay with the social environment" (p. 32-33).   

Many of the messages conveyed by children’s stories are not absolute in their 
constitution but are constructed within social practices. Despite of not being 
articulated nor recognized as being essentially ideological, they continue to be 
reproduced in books as literature.  
 

2.2. The White-Male-Human-centered World of Children’s Books  
 
Because books play a crucial role in the socialization and literacy development 
of young children, the inclusion of a richer cultural diversity have come under 
close scrutiny. 
 
Most of children’s books published in the 19th century and the first two-thirds of 
the 20th for instance, were “all white” (Larrick, 1965). There was almost a 
complete omission of African Americans characters and when they appeared, 
they did so as objects of ridicule and generally represented as inferior beings. In 
connection with this, Broderick (1973) concludes that such books were means 
of imparting to White children what “the White establishment” wanted them to 
know about Black people. Some critics argued that the authors’ perspectives 
were influenced by their socialization in a racialized society that conferred 
privilege on them by virtue of their racial identity. Others argue that the authors’ 
knowledge of African Americans and African American culture was simply very 
limited (Bishop, 2012).  
 
Adapting this very same framework, other studies have also shown the lack of 
representation of other ethnic groups in children’s literature. For instance, Leu 
(2001) examined the portrayal of Asian Americans, and Quiroa (2004) the one 
of young Latinos.  
 
In the same vein, the gendered nature of children’s books and its role in the 
socialization of gendered identities has been well documented in the literature. 
A 1972 study, based on the Caldecott Award-winning children's books of the 
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time, discovered that women and girls were almost invisible. Boys were 
portrayed as active and outdoors oriented, whereas girls stayed indoors and 
behaved more passively; also, men were leaders and women followers 
(Weitzman et al. 1972). Similar research followed this study in the subsequent 
years and the general conclusion was always the underrepresentation of 
women and girls as main characters, and the extreme stereotyping of female 
characters when shown (Britton and Lumpkin, 1977; Oliver, 1974; Schnell & 
Sweeney, 1975; Weitzman & Rizo, 1974; Williams et al. 1987). 
 
Twenty years later a study suggested that some improvements in the 
representation of women in children's books had taken place, giving way to a 
more egalitarian portrayal of women (Clark, Lennon, and Morris 1993). 
However, a new research, based on the same award winning children's books 
of the 70’s, found that women were still portrayed in traditional gender roles 
usually associated with the household and tools used during housework, while 
males were non-domestic and associated with production-oriented tools and 
artifacts (Crabb and Bielawski, 1994). Moreover, a more recent study, based on 
the Dr. Seuss series and the Berenstain Bears Collection established that most 
of the books had almost entirely male characters doing all-important things and 
female characters, if any, were always in secondary roles. Male characters 
were strong, showed lots of imagination and possessed an authoritarian nature, 
while female characters were weaker and usually more subdued (Taylor, 
2003). In addition, all the characters seemed white and middle to upper class. 
This certainly suggests that it is an issue far from settled. 
 
In this light, it is evident that certain patronizing and patriarchal gender 
relationships are strongly present in the field of children's literature. It is what 
Cole and Stewart (2016) explore and refer as “anthroparchal relations”, which 
portrayed as normal go unrecognized, and thus simply taken for granted. Such 
relations work under a classist hierarchy where the white-male-human is at the 
highest level on the basis of a disciplinary rationality. Many commonly read 
children’s books contain negative or absent representation of people of color, 
females, non-Christian and non-Western religions, as well as perspectives from 
people of lower socioeconomic status, people with disabilities or 
persons with different sexual orientation (Apol, 1998; Banks, 1991; Boutte, 
1999; Boutte et. al., 2008; Cart and Jenkins, 2006; Harris, 1999; Kohl, 1995; 
Pace, 1992; Pinsent, 1997; Bishop, 1991). Not to mention that the content, 
ideologies, and paradigms in many required schoolbooks remain largely 
mainstream and Western (Banks, 1991; Grant & Sleeter, 2007; Pace, 1992; 
Stallworth et al., 2006).  
 
In the anthroparchal system, this supreme-male-human figure is superior not 
only to those of his own kind, but also to any other living being. Over the course 
of the seventeenth and eighteenth centuries, the growing authority of science 
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and philosophy emphasized the distinction between the human and all other 
creatures towards an anthropocentric state of mind where animals played a key 
role, “literally, as tools for scientific experimentation, and conceptually, as 
a control group against which to prove the uniqueness of human intellect and 
agency” (Armstrong, 2008, p.6). Lévi-Strauss famously declared animals ‘good 
to think with’ (1963: 89), implying that animality mediates the construction of 
humanity.  
 
When analyzing some children’s literature of the eighteenth century, Cole and 
Stewart (2016) stress how animals are acknowledged as inferior and are 
represented, for instance, as indicators of the human's duty of care in a way to 
demonstrate a patriarchal nexus of control.  
 
Berry (1997) and Grauerholz (2007) draw parallels between the oppression of 
human minorities and nonhuman animals. There is a system of categorization, 
that functions based not only on the principles of age, race, gender, sexual 
orientation, levels of capacity, etcetera, but also of species membership, based 
on an assumption of mankind's superiority. Speciesism works under the same 
principle as racism, sexism, classism, ableism, homophobia, and any form of 
oppression: in/out-group maintenance, stereotypes, discrimination, 
objectification, and biases. These “isms” involve a negative prejudgment whose 
purpose is to maintain certain groups in positions of power and control where 
the defined norm is human, white and male.  
 

2.3. Portrayal of Animals in Children’s Literature and the 
Deformation of Children’s Relations with Other Animals  
 
Animals’ portrayal in children’s literature represents purely what animals mean 
to humans. They are often generic and nameless, and lack any unique or 
differentiating qualities.  They are used as “passive surfaces on to which human 
groups inscribe imaginings and orderings of all kinds” (Armstrong, 2008, p. 3). 
From subjects used for scientific experimentation to being directly objectified as 
clothes and consumed as food, while others are frequently categorized as 
companions and toys; animals have been used to serve all kinds of 
anthropocentric purposes. 

Set forth below are outlined some of the most common features employed in 
children’s literature, which may lead children to overlook what animals mean 
themselves, their capacities, interests and emotions as individuals.  

2.3.1. Instrumentalization  
 
Cole and Stewart (2016) argue that the way humans conceive and behave 
toward animals rest on common sense judgments of (dis) utility (p. 17). This 
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cultural consensus is intimately bound up with language and, therefore, it 
begins with the words used to refer to them (Dunayer, 2001; Glenn, 2004; 
Stibbe, 2001). Thus, the labeling of “farmed animals”, “entertainment animals”, 
“laboratory animals”, “companion animals”, “endangered animals”, “therapy 
animals”, etc., is done to specify the purpose, meaning and ideal location of 
those animals in the human-centered world.  

This instrumental perspective teaches children that objectifying and using 
animals for personal benefits is normal. For instance, portraying animals in 
circuses and zoos teaches children that it is acceptable to confine somebody for 
human entertainment. Another example is the depiction of pleasurable 
consumption of animals by humans as a cultural norm, where the animal 
becomes an absent referent behind the meal because it has been renamed as 
food (Adams, 2015). These types of representations create a lack of empathy 
and compassion towards animals by the young, which can affect their 
interactions with other animals and humans alike in a short and long term 
(Ascione, 1995). 

The intensity of instrumentalization though, “varies according to the addition of 
affectivity or moral concern” (Cole and Stewart, 2016, p.17). Such is the case of 
the animals represented as companions, who are often portrayed as 
defenseless and in need of human care. However, even though those animals 
are covered from the worst effects of instrumentalization, they are still subject to 
extensive human control, and their appearance, movements and features follow 
a set of standards directed by humans. 

The way that animals are socially constructed influences how they are treated 
by human society and determines their fate (Lawrence (1994, p.182). Thus, 
certain portrayals found in children’s books can encourage children to value 
animals or not, and while some may create bonds of affection, caring and 
responsibility, others may reduce them to mere objects in their daily activities. 
For instance, when analyzing the children’s books written by British author Mary 
Wollstonecraft in the eighteen-century, Cole and Stewart (2016) disclose how 
animals were portrayed as repositories of care, not for the welfare of the 
animals themselves but with the sole objective of offering moral instruction to 
humans (p.41). 
 
At another level, there is the portrayal of animals with a purely symbolic 
function. The positive as well as negative values associated with certain 
animals make them a choice of communication to writers. For instance, Aguila-
Way (2015) unveils the discursive practices that instrumentalize animals in the 
service of settler–invader fantasies of national belonging and national 
individuation from the United States within the literary texts (although no entirely 
intended for children) of the Canadian nationalist project of the 1960s and 
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1970s. Animals seem to have the power to bring forth religious, social or racial 
issues without implying a political agenda. 
 

2.3.2.  Anthropomorphization 
 
Simply put, anthropomorphism is the ascribing of human attributes to other 
animals and/or objects, focusing here on the first ones. This process has a long 
and respected history within children’s literature. Cosslett (2006) states that 
voicing animals in writing for children is a tradition in British literature that 
gathered pace since the Victorian era.   

Much that is written for children now is anthropomorphic with books that portray 
animals in fantastical and unrealistic ways, such as talking, dressing up and 
acting like people. Markowsky (1975) argues that one of the main reasons 
for anthropomorphizing animals is to enable young readers to identify with the 
animals. In this regard more contemporary researchers like Freeman and 
Merskin (in Almiron et al., 2015) state that although it can be useful in bringing 
audiences closer to animals because of the recognition of their emotions -
similar to the human ones-, “it can risk misrepresenting other animal species 
and creating unrealistic expectations for how real animals should behave” (p. 
216).  

Another reason, according to Melson (2001) is that children are naturally 
attracted to animals and therefore, using anthropomorphized animal characters 
makes a story more captivating and its lessons more accessible to the young 
mind. Burke and Copenhaver (2004) claim that lively animals can ease the 
tensions raised by dealing with socially controversial issues or with deep 
cultural significance. In this type of stories it is the animals who take the risk, fall 
through the mistake-making and receive the punishment when things go wrong. 
This process allows an intellectual and emotional distance often needed by the 
humans to join the story and become reflective and critical about life choices, 
morals and responsibilities (Applebee, 1978; Dyson & Genishi, 1994).  

Nevertheless, a recent study experimentally tested these beliefs and found that 
realistic stories, not anthropomorphic ones, are more effective for promoting 
young children’s prosocial behavior (Larsen et al., 2017). In the study 
preschoolers ages 4 to 6 read a book about sharing with either human 
characters or anthropomorphized animal characters. While reading the human 
story significantly increased preschoolers’ altruistic giving, reading the 
anthropomorphic story decreased it.  

Similarly, several studies on children's learning and transfer of knowledge from 
picture books have shown that youngsters are more likely to learn from stories 
where the information is presented within a framework closer the real world, and 
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where animals, for instance, are featured in more realistic ways than from a 
more fantastical contexts where the anthropomorphic representations of 
animals are the main feature (Ganea et al., 2014; Richert et al., 2009; Richert & 
Smith, 2011; Walker et al.,  2015). Inaccurate illustrations (Trundle and Troland, 
2005) and the use of fantasy (Broemmel and Rearden, 2006) are common 
features that may not only lead to less learning but also result in children 
developing misconceptions about the animal world. In addition, adding 
fantastical elements in picture books could lead children to adopt an 
anthropocentric view of the natural world (Marriott, 2002; Sackes et al., 2009; 
Ganea et al., 2011).   

2.3.3. Disneyfication and Cutification 
	
At present, a large part of the fairy tales and stories kids are most familiar with 
are not the classics created by the Brothers Grimm or Charles Dickens, but 
Disney. The company, which started in the early 1920s as a small enterprise in 
the American animation industry, began publishing books in the 1930’s (Graaf, 
2013) and after established itself as a worldwide leader, it has published written 
versions, in many languages and countries, of all its fairy tale adaptations as 
well.  

Although Klugman (1995) defines Disneyfication as “the application of simplified 
aesthetic, intellectual or moral standards to a thing that has the potential for 
more complex or thought-provoking expression” in special relation to the 
influence of Disney on culture and society, the glorification of consumption 
(Dorfman and Mattelart, 1975) and the promotion of capitalist ideologies (Artz, 
2002); the term can also be linked to Disney’s influence on fairy tales. 
Bălinişteanu (2014) refers to Disneyfication as the transformation of children’s 
books into a journey to a magic kingdom, which alters children’s notions of 
happiness, beauty, kindness and utopia. 

Starting with the well-known Mickey Mouse, Pluto and Goofy, and continuing 
with Dumbo, Bambi, Lassie, the 101 Dalmatians, and later Simba -among many 
others-, Disney has populated children’s stories with depictions of friendly (and 
mostly anthropomorphized) animals where happy endings are the norm. Its fairy 
tales are stripped of anything that might be dark and nothing lastingly terrible or 
fatal may befall the protagonists, only to the clearly labeled villains, whose traits 
are also incompatible with the established aesthetic model, so there can be no 
mistaking that they are evil. Thus, many ambiguities of the animal world are 
absent, such as the harsh natural and climatic conditions that many of the so-
called “wild animals” face, the suffering of animals exploited for food, the 
anxiety of animals held in captivity, the mistreatment of the so-called 
“companion animals”, etcetera. Generally, Disney stories are “geared toward 
nonreflective viewing. Everything is on the surface, one-dimensional, and we 
are to delight in one-dimensional portrayal and thinking, for it is adorable, easy 



	 18	

and comforting in its simplicity” (Zipes, 1994, p.95). 

One of the main strategies that has made Disney as well as other media outlets 
successful within children, is the use of animals as repositories of affect and 
sentiment. To achieve this, producers and editors emphasize a cute aesthetic 
appeal. For instance, when analyzing a sample of children’s magazines in the 
UK, especially those marketed toward pre-teen girls, Cole and Stewart (2016) 
found that animals are usually stylized and appear cuter than they are. Images 
of super furry animals with dewy eyes and outsized heads are the norm, 
accompanied by words that describe them as beautiful, cute, gorgeous, sweet 
or adorable. There is also a depiction of exclusively infant or baby animals, 
once again constructing a sanitized environment that ensures its innocence, 
asexuality and non-violence. According to Cole and Stewart, “Cuteness is the 
characteristic that synthetizes aesthetics and infantilism, which thereby signifies 
that the animals represented in certain texts are worth of care and affection” 
(2016, p.100).  

This representation of other animals plays a key role in the childhood 
socialization of the value of caring. The rare or total absence of depictions of 
infant animals being cared for by their own parents or by other members of their 
own species, and the focus on the animals’ vulnerability and need for protection 
constructs children as carers, encouraging girls to follow the traditional and well-
established roles of women caring for families and dependents.  
 

2.4. An Approach to the Inclusion of Nonhuman Perspectives and 
Vegan Literature  
 
As sated before, many eighteenth-century children’s writers were primarily 
using animals as objects of moral instruction to humans. However, things 
started to change by the end of the century, probably due to the growing 
presence of women’s writing in the Romantic period and the fact that they saw 
in their writing a political potential (Mellor, 2005).  
 
When analyzing the children’s books written by British author Charlotte Smith, 
Froid (2016) identifies how nature and animals emerge as significant 
components of her political pedagogy, aiming to encourage children to become 
well-mannered citizens capable of critical thinking and empathetic reflection, 
including empathy for animals. Froid (2016) also links Smith’s works with the 
ones of North American writers Sarah Josepha Hale and Lydia Sigourney, 
establishing how their children’s literature contributed in important ways to the 
early animal rights discourse in Britain and North America.  
 
In the nineteen century, another female English author, Anna Sewell, wrote 
what it is perhaps the most famous animal autobiography and a children’s 
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classic, Black Beauty (1877). Written in first person from the point of view of 
carriage horse in 19th century England, the book enabled readers to experience 
the events from the horse’s point of view, thus promoting empathy with the main 
character and promoting values such as compassion, respect and kindness. 
The impact of this book is thought to have contributed to ending the cruelty of 
the bearing rein, a painful harness used to keep the horses heads high 
(Anderson and Henderson, 2005). Also, extensively distributed in the United 
States, the book generated widespread public sympathy for horses that resulted 
in substantial support for the newly formed Societies against cruelty to animals 
(Yorke, 2016). 
 
The 20th century was an era that, whilst still highly anthropocentric, gave rise to 
a social concern for animals and their welfare (Yorke, 2016). Some of the main 
children’s literary works that addressed such concerns include the later 
“disneyfied” Bambi and Dumbo. Written by the Austrian author Felix Salten and 
considered one of the first environmental novels, the original book Bambi, a Life 
in the Woods (1923) traces the life of a roe deer from his birth through 
childhood without human characters aside from the dangerous human hunter. 
In the same line, Dumbo (1939), written by the North American author Helen 
Aberson, tells the story of a baby elephant who has to endure the hardships of 
a circus life. While Bambi forged anti-hunting messages, Dumbo made a 
statement against animals used in entertainment. 
 
Another children’s book that fell into the Disneyfication phenomena and is worth 
mentioning is The Incredible Journey (1961) by the Scotish author Sheila 
Burnford which tells the story of three dogs as they travel looking for their 
human family. Similarly, the novel written by North American author Eric Knight 
Lassi Come-Home (1940) -that was also adapted later into a feature film- 
conveys the story of a dog’s trek over many miles to be reunited with the boy 
she loves. Both tales reflect that ideas of family and home are not human 
exclusive. They show the loyalty and love of the animals and make a powerful 
statement about the bonds that can develop between human and other animals 
(Cudworth and Jensen, 2016).  
 
After concepts such as Animal Liberation (Singer, 1975), Land Ethics (Callicot, 
1989), and Deep Ecology (Naess, 1973; Mathews, 1994) emerged in the 
second half of the 20th century, the rise in social concern for animals and 
nature gave way to a fundamental shift from the traditional anthropocentric 
perspective towards a more biocentric or ecocentric worldview (Yorke, 2016). 
This significant change has also been evidenced in the children’s literature of 
the 21st century. A good example, although from a different perspective, is the 
growth in the writing of vegan literature.  
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In their latest book, Cole and Stewart (2016) explore a set of children’s stories 
that try to counter the anthroparchal socialization process. Written by 
contemporary authors from different countries such as Ruby Roth (That’s Why 
We Don’t Eat Animals, 2009; Vegan is Love, 2012; V for Vegan, 2013), Dan 
Bodenstein (The Tale of Eartha the Sea Turtle, 2011; Steven the Vegan, 2012), 
Carlos Patiño (Dave Loves Chicken, 2013), Benjamin Zephaniah (Talking 
Turkeys, 1995; Funky Chickens, 1997; The Little Book of Vegan Poems, 2000; 
Wicked World, 2000), Jenny Hall (Organic Alice and the Wiggly Jiggly Worms; 
2008), and Mary Brady (The Umpteenth Dalmation; 2003; Under the Stairs, 
2003; Tiger Fruit, 2004). Taken together, the stories question the anthroparchal 
hierarchy and its practices, unveil the objectification and exploitation of animals 
and criticize the negative human impact on other animals’ lives. In contrast, the 
authors highlight the subjecthood of animals and portray their lives lived free 
without human intervention. Most of stories also depict humans as non-
anthroparchal beings capable of living in peaceful co-existence with other 
animals.  
 
The writers appeal to the use of more adequate illustrations and stylist and 
textual devices to construct empathetic knowledge about the animals among 
the children and foster attitudes of respect and compassion. Although they do 
also sometimes use anthropomorphic elements and the conventional cute style, 
they do it with the sole objective of giving voice to the animals to object their 
exploitation.  Also, some authors write directly about veganism in order to 
deconstruct the stereotypes around it and provide models of effective activism 
for the child reader.  
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3. RESEARCH DESIGN  

3.1. Theoretical Perspectives 
 
Some researchers have called for a methodological dialogue to address 
questions of disciplinary power and discontinuance of conceptual traditions 
(Koro-Ljungberg & Grecskhamer, 2005). Denzin & Lincoln (2005) argue that the 
practices linked to qualitative research transform the world and that the primary 
purpose of qualitative research should be to advance a social justice agenda. 
For this reason, and in view of the importance and complexity of the subject of 
this study, the research design will be characterized by its qualitative character.  
 
As this study was delimited by time, place and a representative sample, it can 
therefore be naturally viewed as a single unit, or in other words a “Case Study” 
(Stake, 1995; Yin, 2003). Baxter and Jack (2008) consider the concept of case 
study as "an approach to research that facilitates exploration of a phenomenon 
within its context using a variety of data sources. This ensures that the issue is 
not explored through one lens, but rather a variety of lenses" (p. 544). As such, 
this research uses several children’s books as a variety of lenses in order 
to gain a broader understanding of the issues analyzed. Nevertheless, given 
that the study relies on the written word and the visual representations of 
animals contained in the texts, it is particular based on narrative research 
(Clandinin & Connelly, 2000).  
 
Pinnegar and Daynes (2006) suggest that narrative research can be considered 
both a research method in itself but also the phenomenon under study. 
According to Creswell (2007), one approach to narrative inquiry is “to 
differentiate types of narrative research by the analytic strategies used by 
authors” (Polkinghorne, 1995, p. 54), and a second approach is “to emphasize 
the variety of forms found in narrative research practices” (Casey, 1995, p. 55). 
 
Creswell (2007) also states that qualitative research begins with assumptions, 
or as he calls them:  worldviews, which represent frameworks that provide a 
foundation for research. The four worldviews described by Creswell are: 
Postpositivism, Constructivism, Advocacy/ Participatory, and Pragmatism. This 
study takes as main reference the Social constructivist approach.  This 
methodological and epistemological perspective “recognizes that meanings are 
not subjective and personal, but are socially generated constructions within the 
interchange of perception and the object of experience” (Crotty, 1998, p. 42). As 
humans seek to comprehend the world in which they live and act, they develop 
subjective meanings of their experiences in relation to objects, things, animals 
or other individuals. These meanings are multiple and diverse, and are often 
negotiated socially and historically. This is why the social-constructivist 
approach is often combined with interpretivism (Mertens, 1998).  



	 22	

 
Denzin & Lincoln (2005) argue, “Qualitative research is a situated activity that 
locates the observer in the world. It consists of a set of interpretive, material 
practices that make the world visible” (p. 3). In that sense, the researcher plays 
a key role, analyzing multiple sources of data in natural settings (Creswell, 
2007). In relation to the analyzing process, Barrett (2007) considers it a 
transformation that “involve interpreting what the data mean, and relating these 
interpretations to other sources of insight about the phenomena, including 
findings from related research, conceptual literature, and common experience” 
(p. 418). 
 
In this case study, the main goal is to delve into the meaning authors or 
publishers ascribe to the figure of animals in books and interpret, based more 
on intuitive reasoning, the issues that may arise with it.  The investigation 
includes a detailed description and interpretation of the varied representations, 
the reflexivity of the researcher, and a call for action by readers to start 
considering animals as the individuals they are beyond human control.  

3.2. Research Approach and Methods   
 
Critical Discourse Analysis (CDA) was employed in this study to discover the 
underlying discourse embodied within the selected sample of children’s books. 
The term “discourse” refers in CDA to the broader ideas represented and 
communicated (Fairclought, 2000; Van Dijk, 1993; Wodak, 2001), which are 
normally regarded as models of the world (Foucault, 1972). By doing CDA, it is 
possible to take a closer look to the choices made by authors to conceal their 
ideologies and create meaning, and often to persuade readers to think about 
events, things or individuals in a particular way. These choices 
might not always seem obvious and are not easy to spot by the untrained 
reader or listener (Hansen and Machin, 2013) but they certainly shape the 
manner that reality is perceived and socialized; therefore, the importance of 
adopting this critical approach.  
 
Van Dijk (1997) believes the link between discourse and society forms through 
ideology and social cognition. Ideology could be defined as the system of ideas, 
beliefs, and values that provides a restricted view of the world. Developed by 
dominant groups in order to coordinate their social practices in relation to 
others, it overlooks possible alternatives and exemplifies the way that certain 
discourses become widely accepted lending legitimacy to those in power 
(Hansen and Machin, 2013; Van Dijk, 1998). One of the aims of Critical 
Discourse Analysis is precisely to unmask those “ideologically permeated and 
often obscured structures of power, political control, and dominance, as well as 
strategies of discriminatory inclusion and exclusion …” (Wodak, 1999, p. 8).  
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Thus, the way that animals are represented and socially constructed within 
children’s literature is worthy of the attention and reflection for which CDA is 
known. Although animals are actively present in human society, most of the 
discourses and ideologies around them are speciesist, where the power is 
completely coercive and carried out by humans, who explicitly or implicitly 
agree to the way animals are treated (Stibbe, 2001). Some studies have 
explored through the use of Critical Discourse Analysis, for instance, the role of 
the press in the construction of perceptions of animals used for food and 
product industries as well as their treatment (Freeman, 2009; Freeman, et al., 
2001; Khazaal and Almiron, 2016; Stibbe, 2001) showing that, with rare 
exceptions, animals are generally represented from angles that see their 
instrumental, rather than inherent value. These studies unveil how news media 
tend to support dominant groups and the status quo by manipulating and 
ignoring content, while also seeking for commercial benefits. 
 
It should be noted that the ultimate goal of investigations like these is not 
merely to study and describe relations of domination and exploitation, but also 
to challenge them. Fairclough (1992) states that the dominant ideologies that 
reproduce and maintain oppression can be resisted, and social change can 
come about through opposing discourses. Thus, this study attempts to apply 
the features of CDA not only to analyze the ideologies, values and meanings 
associated to animals in children’s literature, but also to reflect on the historical 
human’s relationship with other animals and how such relations need to adapt 
to a changing schema from a more ethical perspective.  
 
The study embraces a multimodal discourse (Kress & van Leeuwen 2000) that 
includes a semantic analysis based on language choices, as well as a semiotic 
analysis of non-verbal messages such as pictures and illustrations. 

3.2.1. Semantic Analysis  
 
As Critical Discourse Analysis is an approach originated in linguistics, it 
represents a very natural tool carry out a more systematic analysis of texts and 
language. The relationship between language and power is one of the main 
points of Foucault’s Discourse Theory. According to him, discourse is about 
production of knowledge and that knowledge is initially created through 
language (Foucault, 1990). The meanings humans associate with anything are 
not derived from nature; they are social constructions based on the words and 
visuals humans create to signify something/someone, plus the emotions and 
values they choose to associate with them (Hall, 1997).  
 
In the case of animals other than human beings, commodification starts through 
the words used to refer to them (Dunayer, 2001; Glenn, 2004; Stibbe, 2001). 
Thus, CDA allows the researcher to ask what kinds of words are used in the 
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written text. Certain techniques of naming and reference (Hansen and Machin, 
2013) serve to highlight some aspects as well as to silence others. For instance, 
the use of nouns like “meat”, instead of more essential references to them as 
living beings, such as pig, cow, or sheep, creates a distant relation with those 
individuals.  Likewise, adding adjectives to the noun of animals such as 
“domestic” or “farm” assists to emphasize their utility to humans. 
 
It is also useful to revise if they are addressed in a personalized or 
impersonalized way, as individuals or collective groups, or if they are being 
rather anonymized. Words like “pack” or “stock” may cause between readers to 
overlook the individuality of each animal.  Lawrence (1994) states, “If there are 
no differences among members of a group, their value and importance are 
greatly diminished so that it is easier to dislike them and to justify their 
exploitation and destruction” (p. 180).  
 
Pronoun use can also lead to perceive animals as different. For instance, the 
constant use of the pronoun “it” in the English language rather than him or her 
when referring to a particular animal, constructs the creatures as things and, 
therefore, objectifies them. Similarly, animals are often placed as the Other 
through the “us and them” division with us referring to humans and them to 
other animals; a division peculiar to any discriminatory discourse. 
 
Other lexical examples that may contribute to the detrimental 
treatment of animals include the use of rhetorical tropes such as hyperbole, 
metaphor, metonymy, synecdoche, idioms and puns. Many popular 
expressions, although these might be different from one language to another, 
reinforce misconceptions and negative myths and stereotypes about animals.  
 
These are just a few among the multiple linguistic mechanisms scrutinized in 
this study that distance humans from other animals and that, articulated 
together, manufacture consent for their oppression and exploitation. 

3.2.2. Semiotic Analysis  
 
Starting from the term “discourse” used by Foucault (1972) as the broader ideas 
that are communicated and regarded as models of the world, Barthes (1973) 
uses the term “Myths” to equally “express the condensed associations of what it 
is represented in an image or element or feature in an image” (Hansen and 
Machin, 2013, p.176). As such, semiotic elements that represent social 
practices constitute discourses. Moreover, Van Dijk (1995) argues that 
ideologies are expressed and reproduced in discourse and communication, 
including non-verbal semiotic messages, such as picture and photographs. 
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Barthes explores a number of elements that can be examined in an image, 
which invite to reflect on what ideas and values the individuals, places and 
objects in the image stand for. Poses, for instance, carry connotations related 
with metaphorical associations. A rigid pose vs. a loose one can have the 
association of authority and domination. Gaze is another important feature of a 
picture, as it can create an interaction with the reader or not. Hansen and 
Machin (2013) claim that when a depicted individual “looks” at the viewer, this 
one must be aware that “there is an expected response” (p.182). It should be 
remembered here Cole and Stewart’s analysis (2016) of children’s magazines 
in the UK, and their observations on the depictions of baby animals with big 
dewy eyes waiting to be cared for, and encouraging girls to accept to role of 
carers. 
 
Other carriers of connotations are objects and settings. The use of particular 
props can create specific identities. Likewise, different kinds of nature settings 
can create different kinds of meaning. While an open space may connote 
freedom, a close space can give a sense of restriction. In any case, when the 
pictures do not seem to display a concrete indicator, they can be defined as 
decontextualized and their function tends to be more symbolic than 
documentary (Hansen and Machi, 2013). 
 
Leeuwen (2005) and Machin (2007) point out some other features that can help 
to analyze images, such as colours, tone, focus, overlapping, and 
foregrounding. Also, and based on Barthes’ principles, Hansen and Machin 
(2013) deep in the positioning of the viewer in relation to the image. They 
discuss the angles of interaction, where vertical angles have to do with power 
and the association of height and superiority or inferiority; horizontal angles can 
denote involvement or detachments; and oblique angles suggest energy and 
playfulness through movement.  
 
As is the case with words, images can also individualize, collectivize, 
anonymize and categorize animals, which can make a great difference to the 
way they are represented as well as the roles they play in particular social 
actions. It is clear that many of the tools presented are drawn from linguistics 
and therefore they tend towards greater levels of descriptive power. The point 
of this approach is to revise, through a more systematical analysis, the different 
strategies of representation used in the children’s books and the consequences 
of these in terms of ideologies.  

3.3. Sample  
 
This investigation is located geographically in the region of Catalonia and 
focuses on the study of the Diada de Sant Jordi of 2017 due its contemporary 
relevance and its success in numbers. Considered one of the most important 
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celebrations of the Catalan culture, it is the day of the year when more books 
are sold, especially in the Catalan language. Thus, the analyzed sample was 
based on the top 10 bestsellers in the category of children's and 
young people's literature in Catalan. The list of titles was taken from the official 
report published on April 27, 2007 by El Gremi de Llibreters de Catalunya, the 
event organizer (see Annex 1). 
 
Miles and Huberman (1994) argue that sampling strategies for qualitative 
research should be driven by a conceptual question, not by concern for 
“representativeness”. Thus, purposeful sampling involves the conscious 
selection of a particular sample for a specific purpose (Creswell & Plano Clark, 
2011). Following these premises, and given that this study focuses on the 
power of literature in the early years, only books that were addressed to 
children under 9 years of age were considered.  This resulted in a sample of 7 
books. The titles are:  
 

• La llegenda de Sant Jordi by Emma Martínez. Ed. Estrella Polar  (S1) 
• De quin color és un petó? by Rocio Bonilla. Ed. Animallibres  (S2) 
• Sant Jordi i el drac by Meritxell Martí. Ed. Combel    (S3) 
• El monstre de colors by Anna Llenas. Ed. Flamboyant   (S4) 
• La llegenda de Sant Jordi amb textures by DDAA. Ed. Estrella Polar (S5) 
• Santa Jordina by Inés Macpherson. ED. La Galera    (S6) 
• El meu amic extraterrestre by Rocio Bonilla. Ed. Beascoa   (S7) 

3.4. Data Collection Instruments 
 
In this investigation the researcher signifies the key instrument, as every step of 
the study depended on the skills and efficiency of the same person. The first 
step consisted in buying the books in print. Available locally and accessible to 
everyone, documents like these can not only meet the goal of helping the 
researcher to understand what the authors want to communicate to the child 
reader, but also requires minimal cooperation from persons within the setting 
being studied (Fetterman, 1989). It is also unobtrusive and relatively 
inexpensive, and can provide information on historical trends as well as the 
opportunity for study such trends over time.  
 
With the books in hand, the first step in data collection was the researcher 
observation in order to get familiar with the information. Secondly, a rubric was 
designed to analyze the linguistic devices and visual features within the stories 
(see Table 1). In order to understand better how nonhuman animals are 
represented in the narratives, the rubric also takes into consideration the way in 
which human animals and other relevant characters are portrayed.  
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Table 1. Linguistic and Visual Analysis rubric 
 
 

Sheet Number:  
 
Book title:  
Number of pages:  
Publication date:  
Publication place:  
Language:  
Editorial:  
 

 
 
Author:                          Editorial Format:                                  
 
 
 

 
 
 
 

 
THEME 
 

 
What the story is all about. 

CHARACTERS DESCRIPTION LINGUISTIC 
DEVICES 

VISUAL 
FEATURES EXPLICIT IMPLICIT 

 
 

Non-Human 
Animals (NHA) 

 
 

  
- Type of 
character: 
Primary, 
secondary, 
antagonist, etc. 
 
-  Is it the 
storyteller? First, 
Second, or 
Third Person. 
Omniscient, 
witness, 
protagonist, 
dialog direct or 
indirect. 
 
- Represented 
by whom? 
 
- Active or 
passive. Doers 
or done-to’s. 
 

 
- Transitivity: 
Processes in 
verbs. 
- Naming and 
reference 
- Classification 
of social actors: 
Personalized 
/impersonalized
; individuals or 
collectivized; 
specific or 
generic; 
nominalized or 
functionalized; 
anonymized. 
- Suppression 
- Modals  
- Hedging 
- Rhetorical 
tropes.  
-Etcetera.  
 

 
- Illustration style: 
Realistic, cute, 
decontextualized, 
cartoon, etc.  
 
- Poses 
 
- Gaze 
 
- Facial 
expressions. 
 
- Presence of 
objects or props. 
- Settings and 
scenarios  
 
- Positioning 
- Proximity and 
interaction. 
- Actions  
- Etcetera  

 
Specific 
examples of 
both the 
linguistic 
elements (in-
text citations) 
and the visual 
representations 
(these, 
translated into 
words) found in 
the book. 

 
Deductions and 
associations 
based on the 
information 
found. 

 
 
 

Humans 
 
 

 
 
 

Others 
 
 

OVERALL 
DISCOURSE 

 
General idea emerging from the book.  
 

OVERALL 
DISCOURSE 

ON NHA 

 
General idea emerging from the book with respect to nonhuman animals.  
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After completing one sheet form for each story and collecting all the possible 
information, the researcher codified all the data working inductively from 
particulars to more general perspectives, whether these perspectives are called 
themes, patterns, dimensions, codes, or categories.  This inductive process 
involved the researcher working back and forth between the contexts, personal 
observations and interpretations, bibliographical references, and the data until a 
complete and comprehensive understanding of the concepts was reached. 
The single ideas that were once separate units of information were woven into 
one narrative with a new level of complexity and abstraction.  
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4. FINDINGS AND DISCUSSION 

This section presents the main results obtained from the analysis of the seven 
books that comprise the selected sample, and that will be addressed here for all 
practical purposes as S1, S2, S3, S4, S5, S6 and S7 respectively. As previously 
mentioned, the analysis focused on the textual devices and visual features used 
to represent and refer to nonhuman animals. Nonetheless, seeking 
for a deeper and more effective analysis as well as to be able to compare 
different angles, other contents were also checked; such as the way other 
relevant characters in the stories are represented, including humans.  
 
The analysis of data allowed two main themes to be identified that provide a 
glimpse into the representation of nonhuman animals in the titles. First, the 
legend of Sant Jordi, its origins and traditional character; and second, 
emotional/moral learning. All stories, albeit at different levels, appeal to the use 
of fantasy, and the information is far more present and stronger in the image 
than in the text. Sets forth below are outlined the main societal discourses 
constructed around animals in the best-sellers children’s books of one of the 
most traditional Catalan festivities: the Diada de Sant Jordi of 2017. 

4.1. The Blurred Characters  
	
Across stories, non-human animals were poorly represented in comparison with 
their human and imaginary counterparts. In S1, S3 and S7, for instance, they 
were not addressed in any manner in the text, only in the image. At a visual 
level, many animals such as dogs (S6), cats (S6, S7), spiders (S1, S6) and 
harts (S2, S6), are portrayed as passive or static objects of gaze within the 
image. They do not carry any action, nor reflect an intention or emotion.  They 
could be easily exchanged or removed from the picture and the development 
and meaning of the narrative would not change in any way. This rule applies 
even to Flamarada (S6), the only animal that is addressed in the text in a 
personalized manner across the stories. Described as “the uncle's old mare she 
had learned to ride with” (“l’euga vella del tiet amb qui havia après a muntar”), 
she is the mule who accompanies the human protagonist in her adventure; but 
in line with the meaning and purpose assigned to her, a horse, a donkey, a 
camel, a llama, an elephant or an ostrich could replace her.  

In S5, the only textual reference to non-human animals is seen in the sentence 
“all the animals” (“tots el animals”). Here, they are collectivized actors despite 
the fact that they appear more than once in the image and are represented by a 
variety of animals such as chickens, sheep and a pig. Non-human animals are 
also anonymized and suppressed actors in some stories. In S4, for instance, 
the human protagonist states: “When you're happy, you laugh... and want to 
share the joy with others." (“Quan estàs alegre, rius… i vols compartir l’alegria 
amb les altres”) while this “others” are portrayed in the image as birds. Likewise, 
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in S6 is expressed that “"A group went out with wagons full of grain and fruit"” 
(“un grup va sortir amb carros plens de gra i fruita”), but looking at the 
accompanying illustration, the fact that such carts are pulled by animals is 
missing from the text.  Similar examples are seen in S1 and S3, where the 
stories tell how a dragon has attacked a village. In both cases, even though the 
image shows nonhuman animals under the threat of the dragon, only the 
villagers are addressed as victims. 
 
Across texts, it is humans who exemplify the main actors. They are the subjects 
entitled to exercise the large majority of verbs that represent action, only 
followed by the fictional, neither human nor animal, characters.  Thus, they are 
constructed with the power to think, decide and act. The course of the stories 
relies on them, and often, as is the case in S2, S4 and S7, they are embodied 
as the storytellers in the narrative. This attitude of human centeredness 
relegates other animals to a secondary and limited place, creating vague, 
passive, decontextualized or instrumental portrayals of them. Such findings 
show that the issue of speciesism is very present in the analyzed sample given 
that the narrative discourse prioritizes human characters and their interests. The 
“All White World of Children’s Books” of which Larrick (1965) spoke half a 
century ago has turned into a Human-centered World where, in the same 
manner that black people were segregated and represented as inferior, 
animals, as individuals with intrinsic value, capacities and emotions, signify a 
neglected minority. 
 
This higher recognition of the human figure over other animals leads to assume 
that the human species is superior.  An illustrative example of this can be seen 
in S4, where the animals (exclusively represented by fish and birds) are used to 
illustrate arguments regarding specific feelings of sadness and happiness, but 
in no way are recognized as individuals with the ability to have emotions. They 
are excluded from this field while a non-human, nor animal but imaginary third 
party (the monster), is considered capable of it.  Other titles such as S1, S3 and 
S5 may slightly address the capability of animals to feel emotions but in a very 
limited way. In these stories, uniformly, some of the so-called  “domestic 
animals” are depicted showing signs of fear and distress from the possibility of 
being eaten by the dragon either through the depiction of facial expressions 
(S1, S5) or body movement (S1, S3). Thus, animals can suffer emotional pain; 
however, other cognitive abilities they posses such as empathy, compassion, 
grief, humor, joy, and love (See Bekoff, 2013) are left out. If speciesism were 
not deeply rooted in society, it would not be absurd to talk about equality 
between humans and other animals even though is obvious that they do not 
possess the very same behavioral skills. 
 
Peggs claims that the practice of constructing other animals is the key to their 
subordination (2012, p. 40). Thus, these blurred and absent portrayals of 
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nonhuman animals teach children that the other species are insignificant or 
unimportant and, therefore, not worthy of freedom from harm.  
 
It should be also noticed here that children's attention is distracted from some of 
the discriminatory discourses through the use of the traditional cute 
iconography of children's books, that with the portrayal of infant-like characters 
(both human and non-human), creates a mood of naivety and affectivity. 
Likewise, there is also the editorial format of the books. In S1, S3 and S5 
(coincidentally, the stories about the legend of Sant Jordi), the format demands 
participation and interaction by the reader. While S1 makes use of volvelles and 
slide charts; S3 appeals to the use of pop-ups; and S5, to textures. The use of 
this type of distracting features makes children’s relationship with other animals 
remain apathetic and severed. 

4.2. The Exploitable Objects  
 
The anthropocentric and speciesist ideology justifies the instrumentalization of 
animals on the basis of their utility to humans. In S1 and S5, for instance, it is 
possible to identify the discourse of animals as food. In both stories animals 
symbolize a meal for the dragon. In S1, a cow, a cat, a chicken, a rabbit and a 
sheep are drawn in a wheel chart that, as it is moved, portrays the animals 
falling into the dragon’s mouth. Flying through the air, a chicken and a rabbit 
face the same fate, and expose that they are being thrown by a human figure.  
This instrumental perspective teaches children that animals are at free disposal 
to be used as food, even if it means the death of a being that wants to continue 
living. Similarly, in S5 there is an illustration of a dragon sitting at a dining table, 
with a fork in one hand and a knife in the other, ready to eat a cooked chicken. 
Next to the dragon, a pig and a chicken are seen in distress; the first, depicted 
sweating and with a look of worry, while the second seems to be running away 
from there. While there are no human figures visually portrayed here, they are 
unveiled in the text. In “the dragon... ate all the animals that were brought to 
him” (“el drac… es menjava tots el animals que li portaven”) humans can be 
recognized as agents of action who have contributed to the creation of this 
scenario, even though they are missing from the text in explicit terms.  
 
Together with the paradigm of meat there is also the one of animal products 
consumption.  In S2 bees appear flying and standing on a honeypot and the 
child protagonist states “Kisses are sweet as honey” (“els petons son dolços 
com la mel”). There is a linkage between the animal and the product/object, but 
because bees are seen flying free, the human manipulation and the usual 
cruelties of beekeeping go unnoticed. Bees undergo treatments similar to those 
endured by other farmed animals such as artificial feeding regimes, drug and 
pesticide treatment, genetic manipulation, artificial insemination, and 
transportation and slaughter. All this just to please the human palate. 
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Representations like this one constitute an instrumental discourse that depicts 
the pleasurable consumption of animals’ products as natural.  
 
Another example where animals are directly objectified is found in S6, where 
most of them are portrayed as means of transportation and work. On one hand 
there is the mule Flamarada, constructed with a unique identity, but whose sole 
purpose is to be the carrier vehicle of the human protagonist; and on the other, 
the nameless and generic horses, cows, and donkeys that are depicted working 
the land and pulling carts loaded with goods and people. Anonymized in the text 
where there is a sole reference to the carts, these animals conceptually become 
a machine, “a straightforward and utilitarian view of the animal consistent with 
Descartes’s conception of the animal as an unfeeling beast-machine for the 
human to put to use as seen fit” (Ratelle, 2014, pg. 66). The same story also 
illustrates an example of the use of animals as objects for experimentation. A 
tied alligator hanging from the ceiling appears in what it seems to be an antique 
version of a lab, with a human character sitting nearby working with Florence 
flasks and other primitive lab tools.  
 
Far from the worst effects of instrumentalization, other stories (S2, S4) make 
use of animals to teach children about colors and feelings.  However, the 
animals’ own emotions are poorly addressed and their figure only represents a 
mean of moral instruction, aimed at helping children understand better the 
concept of feelings and gain more control over them. Higher in this human-
made hierarchical structure, the so-called “companion animals” occupy a 
privileged position due their conception as conduit for affection. As such, the 
protagonist’s dog in S7 is a constant through the story. The pup is shown since 
the first scene, waiting next to the child for the alien boy to arrive, portrayed with 
a dog leash and a collar on the neck, and continues to appear in different 
scenarios at the child’s house, sharing daily routines and interactions not only 
with the boy but also with his little sister.  This portrayal, as innocent as it may 
look, represents another form of instrumentalization. Companion animals do not 
choose to enter into a relationship with humans and the idea of companionship 
is covered by a layer of power dynamics. From their physical appearance to 
their diet and routines, it is humans who are in control over the animals’ lives. 
Moreover, the human turns into an owner and the concept of ownership itself 
implies objectification.  
 
Noteworthy is the fact that the vast majority of animals portrayed across stories 
fall within the traditional category of “domestic animals”, e.g. sheep, ducks, 
rabbits, chickens, a cow and a cat in S1; sheep, a dog, and a fish in S2; sheep 
and a cat in S3, fish and birds in S4; chickens, sheep and a pig in S5; horses, 
cows, dogs, goats, cats and a donkey in S6; and dogs, cats and birds in S7. 
While some of them seem to roam free, their spacial location is limited to 
human scenarios and therefore human action. A particular illustration in S6 
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depicts three goats and a dog, all wearing collars, standing next to a family and 
waiting for food. This depiction suggests that these animals depend upon 
humans’ support to survive and thrive. As such, the idea of domestication, as 
Ingold states, “is part of a more encompassing story about how humans have 
risen above, and have sought to bring under control, a world of nature that 
includes their own animality” (2002, p.61).  Another scene in S6 shows a man 
pulling a donkey loaded with food with a rope, a validation that helps confirm 
that the idea of domestication is grounded on the principle of domination. 
Relations of hierarchy, power and dominance are also signified through the use 
of several symbolic objects such as hoes, lances, axes, chains, cages, saddles, 
reins, swords and crowns. In S1 and S5 is even possible to identify a specific 
political and nationalist symbol in the knight's shields: the Catalonian flag.  

4.3. Allegorical Figures  
 
As Claude Lévi-Strauss noted, “animals are good to think with” (1963, p. 89). 
They have a particular capacity to bear a multiple and varied symbolic charge, 
able to illustrate, satirize, demonize, advertise, and generally convey whatever 
people have wanted throughout the human history.  
 
From remote times, humans have recognized a big array of qualities and virtues 
in other animals, and those associations have found a place within folklore, 
religion, myths, legends and fairy tales. Some examples of this are seen in S2 
and S4 where the representation of nonhuman animals (birds and fish) is linked 
to particular emotional states. In S2, birds are associated with the sensation of 
happiness. They are pictured free and in natural settings although in a 
decontextualized scenario from the real world due the use of collage-like 
illustrations.  In turn, in S2 and S4, fish are related to the sensation of sadness. 
Also represented in decontextualized scenarios in both stories, these particular 
depictions of fish can be considered paradoxical.  While the symbolic meaning 
of fish and birds varies across cultures and according the exact species, their 
figures have traditionally served as metaphorical symbols of freedom and 
creativeness due the ability of birds to soar into the sky, and the connection of 
the fish with water. The contradictory depiction of fish in S2 and S4 could be 
related with the inclusion of a relevant object within the image: a fishbowl. In S4 
the fish are shown in large numbers and outside of the fishbowl while the 
monster is inside of it and, in addition, the text exposes its desire to be alone 
and do nothing (“vols estar sol…i no tens ganes de fer res”). In contrast, in S2 
there is only one fish, located inside of the fishbowl and under a raining cloud. It 
is interesting to see how these two different stories resort to the figure of the 
same animal in very similar sceneries in order to illustrate the feeling of 
sadness. It is as if both authors were conscious about the dull and lonely lives 
to which fish are subjected inside a tank, far from their natural habitat.  
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Other examples of animal symbolism, although some do not specifically refer to 
the depiction of the living being itself but allegorical objects associated with the 
animal, are seen in S6. When Jordina, the protagonist, is considering to 
become a knight despite his father's skepticism and mockery, she has a vision 
in which she sees a horse silhouette and a girl as a sign of encouragement. Still 
hesitating about becoming a knight, Jordina receives the visit of a black knight 
with a helmet shaped like a wolf, who tells her “I know what is in your heart, 
Jordina. You are brave. Do not let them tell you what you can not do“ (“Sé el 
que hi ha al teu cor, Jordina. Ets valenta. No permetis que et diguin el que no 
pots fer”).  This unknown knight gives Jordina a sword with a handle shaped like 
a serpent, which will be her weapon to fight the dragon. As such, and based on 
some of the meanings and symbols that ancient cultures have built on and 
around these animals, the horse could be understood as an emblem of life-
force. In the Celtic mythology, for instance, horses represented good fortune 
while in Western-societies, including Native American tribes, their figure 
symbolizes power, freedom, love and reciprocity (Lawrence, 1986). Likewise, 
the wolf could be perceived as a representative of deep faith and profound 
understanding. Among the Indo-Europeans the wolves symbolized victory, while 
Native Americans admired their high intellect, perceptible in their strategies 
about hunting, habitat and migration, as well as their loyalty to the pack. 
Serpents, in turn, represent ancient symbols of transformation, guardianship 
and healing, which were associated in the past with a vast number of 
goddesses like the Greek Athena, the Mesopotamian Ishtar, the Egyptian Buto, 
the Babylonian Tiamat, and the Aztec Coatlicue (Andrews, 2010; Sax, 2001).    
 
While children are probably not fully aware of these meanings and symbols yet, 
their use in children’s literature can foster such constructions. Although this 
practice may create new avenues of self-expression and awareness for 
children, as well as connect them with moments of the past in which humans 
seemed to live in more harmony with nature than they do today, these 
evaluative strategies construct animals through a mixture of settings, and 
events that are quite different from those of the real world. Employing these 
type of fantastical features when children are learning to symbolically link what 
they see in pictures with their meaning in the real world may disrupt that link as 
it makes more difficult for the youngsters to identify what information in the 
stories is real and what is not (Strouse et al., 2018). 
 
This practice is a lot more linked to human cultural values and traditions than to 
the animals themselves. Humans have assigned meanings to other animals at 
their will, ignoring individual variations in behavior within and between 
species.  This approach tells us more about the human than the animal. A clear 
example of this is seen in S7, where the way animals are represented tells how 
humans feel about them. On the one hand, there is a picture of a little girl sitting 
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on a park bench accompanied by robins.   The birds are placed around her, 
checking out and eating from the sandwich she has left on the floor but she 
does not seem to mind. On the other hand, in another picture, the human 
protagonist and his friends appear throwing rocks at a beehive at a distance 
and for no reason, before being attacked by bees.	 These parallel 
representations place animals into different categories, where the birds are 
friendlier and closer to humans than bees, who are distant and hostile.  Another 
similar binarism that takes place in the same story is the one of the domestic 
dog, represented by the protagonist’s pet and who is constantly seen across 
pages vs. a stray cat, who appears as a mere shadow in the background 
prowling the street.  
 
Nevertheless, it is important to note that nearly all the symbolic representations 
of animals do not fall into negative generalizations. It is well known that animals 
are often used in evaluative metaphors that contribute to the symbolic definition 
and division between good and bad. An outstanding example commonly seen in 
Western literature and especially in the one aimed at children is the one of the 
wolf, an animal that has been simplified to a ravenous beast, associated with 
danger and destruction due its predator nature. The only one example of a 
negative type of stereotyping found across stories, is the one linked to the 
labeling of bees as aggressive animals. In S2, for instance, the child protagonist 
says “ I do not like bees” (“no m’agraden les abelles”) while she is pictured 
being attacked by hundreds of them. Likewise, in S7, the child protagonist is 
also depicted being attacked by a big number of bees, though in this case there 
is no reference in the text. This when in fact, and in a completely opposite way, 
85 % of the 20,000 known species of bees are solitary and, most are unlikely to 
sting3. This distortion of the animals’ identities as threatening may develop 
irrational fears and phobias among children, which can act as a motivator to 
detach from the animals (Grillo, 2016). This attitude might lead to the thinking 
that is justifiable to attack them before they do it (as seen in S7). Yet, this fear is 
used as an excuse to dominate them and exploit them. 

4.4. Leaving the Comfort Zone  
 
While there are no outstanding examples that could counter the anthroparchal 
practices at a level similar to that of vegan children’s literature, some elements 
that could help in the reconfiguration of better human and nonhuman animal 
relationships are seen. One of the most relevant and general is probably the 
fact that authors have not resorted to the use of heavy anthropomorphic 
representations; that means, no animals talking, dressing up or acting like 

																																																								
3	Report	“Farming	for	Bees”,	published	by	The	Xerces	Society	for	Invertebrate	
Conservation.	2015.	Taken	from	
https://xerces.org/wp-
content/uploads/2008/11/farming_for_bees_guidelines_xerces_society.pdf	
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people, which became a common thing in children’s literature since the 
late 19th century. Animals represented in S2, S3, S4, S6 and S7 are 
characterized by their lack of facial expressions, although some have a special 
emphasis on their gaze (S2, S3). Some depictions of animals in S1 and S5 do 
experiment with anthropomorphism through the use of facial expressions and 
body language but they do so in order to show the animal’s concern to their 
positioning. For instance in S1, the animals that are being thrown into the 
dragon’s mouth are depicted with facial expressions of fear, confusion and 
distress and later, after the dragon’s death, some of those animals -a duck and 
a sheep- are portrayed with expressions of happiness with the last one even 
dancing with a human character. These representations, although a bit 
anthropomorphic, contribute to an awareness of animals’ ability to suffer as well 
as their intrinsic interest in life. Similarly in S5, a pig is drawn sweating and with 
a look of worry at the prospect of being eaten by the dragon while a chicken 
runs away in distress. Next to them the dragon, sitting at a dining table with a 
fork in one hand and a knife in the other, is ready to eat a cooked chicken. This 
scene is of particular interest given the significant impact it has in the 
construction of a reference between the animal and the meal, where the dead 
and cooked body replaces the live animal.  This allusion is usually absent in the 
idealized world of children’s literature and in the media in general, therefore, its 
importance.  “Animal’s lives precede and enable the existence of meat. If 
animals are alive, they cannot be meat” (Adams, 1990, p.51). 
 
As occurs with the anthropomorphic representations, the use of cuteness is not 
taking absolute possession of the animal characters; that means, no outsized 
heads or dewy eyes looking straight in the eye of the viewer/reader. Although 
the appeal to cute aesthetics is difficult to evade in the illustrations of children’s 
literature; in S2, S4, S6, and S7 the pictures are mostly drawn in soft and matt 
colors and incorporate mixed media and other styles of art such as collages and 
cartoons, resulting in representations that still inspire wonder but are closer to 
reality than the ones present in their counterparts S1, S3, and S5 which are 
characterized by their infant-like features (coincidentally, all traditional stories 
about the legend of Sant Jordi). Furthermore, a very uncommon element that 
breaks the sanitized environment of children’s books but that also denotes the 
nature of any living animal is seen in S2: dog poo. 
 
It is also interesting to observe that all stories without exception include a third 
groups of characters, avoiding the human animal/nonhuman animal binary. 
While in S1, S3, S5 and S6 there is the mythical figure of the dragon; in S4 
there is the colour monster; and in S7, an extraterrestrial boy. The inclusion of 
more and diverse actors may eventually lead to a change of cultural and moral 
paradigms, where the current anthropocentric model will become outdated. 
Even though it is challenging to accept what might seem unfamiliar, establishing 
respectful and ethical relations involves trying to understand and respond to 
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another’s needs, interests and desires. In the case of animals other than 
humans, the recognition of their condition as sentient beings constitutes 
a critical first step forward. Although naive, the portrayal of the fish in S2 and 
S4, and their association with the feeling of sadness could be understood as an 
example of it, where both cases elucidate how the lives of animals can be 
inside a fishbowl and problematize the construction of the animal confined.  
 
Another element that can foster an atmosphere of equality is the depiction of 
animals living free of human intervention. This can be seen in several 
stories, albeit to varying degrees. While in S1, S4 and S6, the only animals 
portrayed in free settings are limited to spiders, hares and birds -being the last 
ones common to all stories-, in S2 the consideration not only covers these 
animals but also some more “exotic” such as a crocodile, a rhinoceros, an 
elephant and a hippopotamus. Although they appear in function of the 
protagonist narration, they are not portrayed serving any human interests, nor in 
human settings.  Instead, they are mostly drawn in natural or decontextualized 
scenarios such as blank spaces, rather experiencing the world in ways that 
seem meaningful to them. They are also drawn in social and affective 
combinations with other species including the human one, where the little 
protagonist is happy to have them. She recognizes them with appreciation 
(“m’encanten els elefants, els rinoceronts, els hipopòtams i les ovelles”) and 
describes them as nice and funny (“simpàtics” and “divertits”). There is one 
scene where the little girl and the other animals are standing on each other, 
forming a living pyramid and, remarkably, she is not on the top of it. This 
portrayal of a human figure enjoying non-exploitative relations with other 
animals can enrich the way children and other animals connect and, 
simultaneously, greatly benefit the nonspeciesist discourse.   
 
Because speciesism has been so well assimilated into society, many of its 
practices have become natural to the point that it does not need be called into 
question. However, for those growing up it may be worth questioning if what is 
considered to be natural is good. In S7, an extraterrestrial boy arrives on Earth 
as an exchange student and stays at a kid’s house. During his stay they share a 
series of experiences that surprise the alien. For example, in one occasion the 
human boy is depicted throwing rocks at a hive of bees because his friends 
were doing it. The alien then asks him about this strange behavior; “Why do you 
do that?” (“per què fas això?”), to which he responds with a “because he said 
so“ (“Perquè ell ho ha dit”). Thus, the boy is confronted with difficult and 
uncomfortable questions that, at the end of the story, encourage him to use his 
own judgment and be more thoughtful about his actions and silences. 
    
Another story that appeals to the empathy of the reader,	 though not directly 
related to animals, is S6. The story follows Jordina, a young girl who feels 
compelled to help others and decides to become a knight to fight the malevolent 
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dragon. But when she discovers that the real evil figure is the dragon charmer, 
she decides to free the creature. “Accustomed to the mistreatment, he tried to 
sneak in, but she stroked his scales and whispered to him: You are free “ 
(“Acostumat al maltractament, va intentar esmunyir-se, però ella va acariciar-li 
les escates i li va xiuxiuejar: Ets lliure”). Although no animal is involved in this 
situation, it represents, on the one hand, a discourse that constructs humans as 
capable of being motivated by values of compassion towards others beings 
and, on the other, as the evil figures they can be, willing to exploit others in 
order to serve their own interests.  
 
Also, the story of Santa Jordina challenges the patronizing and patriarchal 
gender relationships characteristic of the popular legend of Sant Jordi, where 
concrete and stereotyped schemas for understanding gender roles are present. 
Conventionally there is, on one hand, the feminine prototype of a princess of 
sweet and vulnerable nature; a helpless character who appears under the 
paternal protection and whose inevitable fate is to be devoured by the dragon. 
On the other hand, there is the knight, a male prototype who is characterized by 
his bravery and strength and whose main motivation is to save the princess. 
Conversely in S6, the legend has evolved adapting to a more egalitarian social 
model where is the female protagonist the one who represents courage and 
bravery and the figure of the princess does not even exist anymore, proving that 
it is possible to include new and different perspectives in a story that has fallen 
into a tradition transmitted from generation to generation. This new narrative is 
also of great benefit in the anti-speciesist discourse. Misogyny and speciesism 
reinforce each other, therefore the fight against gender stereotypes and sexism 
is a step forward in the fight against speciesism. 
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5. CONCLUSIONS AND IMPLICATIONS 

5.1. Main Conclusions  
 
This study has verified the use of Critical Discourse Analysis (CDA) as a tool to 
offer insights into some of the societal discourses constructed around 
nonhuman animals within the field of children's literature, as well as the possible 
ways children may internalize this information. The findings show that 
speciesism is strongly present in the best selling children’s books of the Diada 
de Sant Jordi 2017, an iconic figure of the Catalan literature. This outcome 
comes at no surprise knowing that the speciesist discourse has been also 
evidenced in other media outlets of the Western culture aimed at children, such 
as television, advertising, films, video games and magazines (See Cole and 
Stewart, 2016).  Animal oppression has become institutionalized in many 
scenarios and across cultures and it seems that in Catalonia, children’s 
literature is one of them.  
 
Results show how all the seven books make use of multiple linguistically and 
visually oriented strategies to shape and perpetuate the thoughtless and 
commodified view of animals. At the semantic level, the analysis reveals that 
animals are commonly ignored in the textual form and when they are 
addressed, they are generally denied agency or individuality due the use of 
strategies like suppression, collectivization, anonymization and 
functionalization. Moreover, they continuously represent, at the phrase level, 
the direct object of the actions carried by the human characters. On the other 
hand, at a semiotic level, the use of simplified aesthetics continues to be a 
constant among authors. Although most of the illustrations do not fall into 
clichés due the use of mixed techniques such as collages, drawings, cartoons 
and like paper cutout figures, cute animals representations are fairly common. 
On another note, the use of anthropomorphization is kept to a minimum and is 
mostly limited to the appearance of facial expression in the animals. In terms of 
location, they are either depicted in imaginary settings - some with hints of 
nature-, or within places of human action. The latter also include the presence 
of objects and props that validate the instrumentalization of animals.  As a 
whole, the representations of animals could be classified in three ways. Firstly, 
they play secondary roles characterized by their instrumentalization. Secondly, 
they represent vague portrayals that, located in fantastical and decontextualized 
settings, have little or nothing to do with their real nature. And thirdly, they 
constitute irrelevant and replaceable decorative objects in the image. But no 
matter which one they could be a part of, animals are always placed in function 
of the human protagonist narrative.  

Carrying an analysis that comprises both semantic and semiotics features, has 
made clear that images can construct meaning in the same way language does, 
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and that the visual discourse can be equally, if not more, damaging as the one 
of language in transmitting speciesist viewpoints. Furthermore, it has been 
possible to see that speciesism is mutating and that it does not always need an 
explicit transcription to be noticeable as it can be camouflaged by notions of 
tenderness and affectivity, which make it more difficult to spot. Also, together 
with speciesism, other binarisms within nonhuman animals and between human 
animals and nonhuman animals take place. The narratives illuminate related 
dichotomies between wild and domestic, nature and culture, wilderness and 
civilization and other dominator hierarchies that, ultimately, emphasize the 
power of humans. Thus, ranging from socially constructed categorizations to 
cultural traditions, spiritual beliefs, deeply embedded routines and customs, 
there is a multiplicity of arbitrary and illogical reasons for justifying the 
domination of other species at the hands of humans. 
 
While is true that the speciesist discourse does not operate at the same level in 
all the books, being S6, S1 and S5 the ones that foster the animals’ 
objectification the most, very much to the contrary of S2 and S7 which make 
less biased portrayals, the ways in which nonhuman animals are represented 
are aimed to comply with the standardized behaviors and attitudes entrenched 
in the local culture, without challenging the anthropocentric view that allows 
animal oppression and domination. Following this discourse, the writers are far 
from realizing the extent of the harm that their stories can cause to the child 
audience. Although children are not directly taught that animals are here for 
humans to exploit, representations of animals in exploitative scenarios are 
being used, and thus children’s capability to respect and feel for other animals 
is reduced and based upon the animals’ usefulness, level of productivity or 
intellectual and emotional skills. 
 
Children’s vulnerability to the messages and images conveyed in books allows 
the anthroparchal system to turn them into unwitting accomplices in the 
domination and instrumentalization of other animals. It is a way of manipulation 
that affects children’s construction of identity and influences the ways in which 
they interpret their relationships with other species. Those lessons learned 
earliest are the most difficult to alter. Thus, unless something is done about it, 
as children grow older, they will continue reproducing the same precarious 
discourse. Although the analysis shows that there are already hopeful signs, it 
is vital to create more and better narratives that could give back to animals the 
autonomy and uniqueness that humans have stolen, and dismantle the 
dominant perspectives established around them. This, in turn, would help 
children better understand and respect the real nature of animals and their role 
in the world human and nonhuman animals live in and share. The human 
species are born with a natural empathy towards the rest of the animals and 
there is no reason to change that; on the contrary, it is necessary to maintain it.  
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5.2. Limitations 
	
The present study should be understood only as an approach to a subject as 
extensive as it is the representation of animals in children's literature. This field 
is complex because it contains more than two parts involved. Unlike it happens 
in other traditional genres of literature, where there is a single dialogue between 
the writer and the reader, in children’s literature parents, teachers and other 
adults may act as mediators for those children who can not read yet or those 
who are in the process of learning to read.  Such “mediator readers” may not be 
truly aware of their role but they can, unconsciously, provide an interpretation of 
what the elements within he stories mean for themselves, and very much in 
accordance with their personal and cultural backgrounds. As such, these adult 
interpretations of the intertextualization in books have the power to give a twist 
to the stories without children to notice it. Regarding this matter it is, however, 
impossible to draw any kind of conclusion, as there was no interaction with 
human participants in the study and it was simply not the goal of it. Further 
studies could go in-depth on the question of how animals appear in children's 
literature and the way in which potential adult biases could alter the narrative of 
the story. 

In parallel, and as discussed earlier in the section 2.1 of the literature review, 
authors of children's books also adhere to literary patterns that fit within the 
adult standards. Thus, the intended audience is none other than the “imagined 
child” of Myers (1992), a metaphorical figure that replaces the real child reader. 
It is clear that the content of children's books is often limited by what authors 
are familiar with or comfortable to discuss, and the idea that animals other than 
humans are worthy of direct moral consideration is not very popular. Hence, 
they keep appealing to the use of elements already established in other stories 
and popular culture in their writing. A clear example of this are the stories that 
recreate the legend of Sant Jordi, which offer recycled different versions of the 
very same traditional tale. This trend is, however, a separate issue that may 
well be the subject of another study as well.  
 
This investigation has aimed to contribute to the limited body of research on the 
topic. However, there continues to be a gap in the analysis of children’s 
literature in regard to the problem of speciesism, not only in the Catalan context 
but also in other cultural scenarios. Future research is needed to unveil the 
social discourses embedded in children's literary works related to nonhuman 
animals, as well as to gain understanding of how such discourses affect 
children's socialization processes, and the consequences associated with them.  
 
Other ideas for future studies include analyzing vegan literature in comparison 
with the traditional speciesist discourse, as well as addressing if the more 
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inclusive perspectives can have an impact on what children understand about 
other animals. 
	

5.3. Recommendations   
 
This study has offered insights into some societal discourses around nonhuman 
animals within the field of children’s literature that could and should be changed 
due the harm it causes to both children and other animals.  
 
First, the analysis could offer authors of children's books insights for conceiving 
and depicting animals in more realistic and non-speciesist manners. For 
instance, the adoption of a more balanced language and respectful illustrations 
in the stories can cultivate a perspective based on empathy that, if it is acquired 
at a very early age, could generate a definite shift of human attitudes towards 
other animals. Authors could also construct nonhuman animals more objectively 
with fairness and justice, and consider their interests as new sources of writing. 
The emergence of other standpoints that give consideration to the moral status 
of animals into the filed of children’s literature could counter the effect of the 
traditional tales based on speciesist ideas.  
 
On the other hand, parents can benefit from knowing what visual and textual 
elements children are facing in the books they read and how these may affect 
their perception of the animal world. Once aware of this, parents can start 
breaking down all the fantastical, humanized and instrumental representations 
of other animals constructed in their children’s books while creating 
opportunities of reflection that could allow them to conceive animals as 
individuals worth of consideration, with the same abilities as humans to feel 
love, pain and suffering. Moreover, parents and other relatives will have the 
knowledge to carry out a more careful selection of the titles they buy for their 
children. Teachers and educators can also be a big help in this selection 
process with their choice of schoolbooks.  In their hands there is also the 
possibility of creating supportive environments that could inspire children to 
connect to other animals in non-speciesist ways. Furthermore, as 
schoolteachers are highly involved in the process of teaching children to read, 
they could encourage their pupils to actively analyze the words and images 
daily found in common children’s books in order to be able to uncover 
underlying messages and become more aware of the ideas present in their 
everyday contexts. In other words, promoting the teaching of adequate critical 
literacy skills for children.  
 
In addition, academics and researchers in a variety of fields that include 
Children Studies, Media Studies, Children’s Literature and Critical Media 
Studies, among others, can reconsider and re-explore what it had been taken 
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for granted, as there are yet many ambiguities that, like the one explored in the 
present study, are worth questioning by virtue of their prominence within 
personal and societal discourses. Given the ubiquity of speciesist 
representations of animals in the local children’s literature, activists and lobby 
groups could also make use of this investigation to conceive and implement 
strategies to action on behalf of animals.  
 
Acknowledging children's potential as well as animal’s agency is a challenge 
that meets with great resistance from the anthroparchal world. It is, therefore, 
an issue that demands the attention of multiple actors to rethink the ideologies 
of human supremacy and, through shared commitments and responsible 
practices, to change the conditions that allow the oppression of other animals.  
 

 “The animals of the world exist for their own reasons. They were not 
made for humans any more than black people were made for white, or 
women were created for men.”        
 

Alice Walker  
African-American and Pulitzer Prize-winning author	
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Sheet	No.	1	
	
Book	title:	La	llegenda	de	Sant	Jordi	
Number	of	pages:	10	
Publication	date:	March	2017	
Publication	place:	Barcelona	
Language:	Catalan		
Editorial:	Estrella	Polar	

	
Author		
	
Emma	Martínez	

	
Editorial	Format	
	
Hard	cover,	with	volvelles	or	wheel	charts	and	slide	
charts.		

	
THEME	

	

	
The	story	tells	a	legend	of	how	a	brave	knight	saved	a	princess	and	a	small	town	from	an	evil	dragon.	

CHARACTERS	 DESCRIPTION	 TEXTUAL	DEVICES	 VISUAL	FEATURES	 EXPLICIT		 IMPLICIT	

	
	

Non-Human	
Animals	
(NHA)	

	
	

		
Not	addressed	in	the	text,	
only	in	images.	Mostly	
portrayed	as	"domestic	
animals",	depicted	in	the	
form	of	sheep,	ducks,	
birds,	rabbits,	chickens,	a	
cow	and	a	cat.	This	group	
constitutes	passive	
characters	who	are	
subjects	of	the	
human/dragon	action.			
Another	group	is	formed	
by	mice,	a	spider,	a	hare	
and	a	fox,	being	these	
simply	objects	of	gaze	for	
the	reader.	

	
					
	
	
	
	
	
	
				---------------------	

	
Depicted	with	intense	and	bold	
colorful	illustrations,	with	a	cute	
and	childish	style.		They	appear	
and	disappear	in	some	pages	due	
the	use	of	slide	charts.		
	
Anthropomorphization.		Some	
pictured	with	facial	expressions	of	
fear	(of	the	dragon),	and	others	of	
happiness.	In	the	last	page,	a	
sheep	is	anthropomorphized	and	
pictured	dancing	with	a	villager.	
	
Their	spacial	location	is	mostly	
the	castle	plus	some	natural	
surroundings.	

	
Showing	signs	of	concern,	a	
cow,	a	cat,	a	chicken,	a	rabbit	
and	a	sheep	are	drawn	in	a	
wheel	chart	that,	as	it	is	
moved,	portrays	the	animals	
falling	into	the	dragon’s	
mouth.	Flying	through	the	air,	
a	chicken	and	a	rabbit	face	the	
same	fate,	and	expose	that	
they	are	being	thrown	by	a	
villager.		Two	more	sheeps	
and	a	duck	are	on	the	ground	
equally	scared	of	the	
situation.	
Birds,	although	free,	also	
show	signs	of	fear	and	are	
portrayed	flying	away	from	
the	dragon.		
	

	
Animals	are	at	
free	disposal	
to	be	used	as	
food,	even	if	
this	means	the	
death	of	a	
being	that	
wants	to	
continue	
living.	
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Humans	
	
	
	
	
	

	

	
They	play	primary	roles	of	
action.	Represented	by	
the	people	from	a	village	-
who	were	just	a	few-,	the	
princess	and	the	knight.		
All	addressed	in	an	
impersonalized	manner	
with	the	exception	of	Sant	
Jordi.		
	

	
-	Reference	through	
adjectives	
	
-	Collective	nouns	&	
subject	of	active	
verbs	
	
-	Naming,	
Individual	actor	&	
Subject	of	active	
verbs	

	
Depicted	with	a	cute	but	not	
heavily	disproportionate	style,	
with	intense	and	bold	colors,	all	
humans	seem	to	have	child-like	
physical	features	despite	of	
mostly	illustrating	adults.	They	all	
have	facial	expressions.				
Several	main	props	charged	with	
symbolism	and	associations	of	
power	appear:	The	sword,	the	
body	armor,	the	shield	with	the	
Catalonian	flag	and	the	crown.	
Their	spacial	location	is	the	castle	
and	its	surroundings.		

	
-“	…	princesa	estimada”	
	
	
-	“El	poble	va	aplaudir”	
“Els	vilatans	l’alimentaven”	
	
	
-“El	cavaller	Sant	Jordi	va	
arribar...	i	el	drac	...	va	matar”	
	
The	villagers,	the	king	and	the	
princess	are	initially	scared,	
and	later	happy	after	the	
dragon’s	death.	Sant	Jordi	
looks		brave	and	fearless.	
	

	
Humans	are	
the	“good	
guys”	whose	
action,	no	
matter	which	
it	will	be,	is	
always	
justified.		

	
	
	

Others	
	

	

	
Represented	by	the	
dragon.	It	is	a	mayor	
character	in	the	story	but	
also	the	antagonist.	It	is	
anthropomorphized	given	
that	it	is	constructed	with	
the	ability	to	speak.	
	
	
	

	
-	Pronoun:	First	
person	
	
-	Metonymy		
	
-Reference	through	
adjectives	
	
-Subject	of	active	
verbs	

	
Depicted	with	a	cute	style	and	
infant-like	features,	with	the	
traditional	physical	attributes	
associated	with	this	mythological	
creature.	It	is	pictured	with	facial	
expressions	of	anger	and	fury.	It	
spits	fire,	which	is	an	effective	
symbol	for	evoking	fear.	

	
“I	si	no	me’n	doneu,	em	
cruspiré	la	vostra	princesa”	
	

• “La	bestia	afamada”	
	

• “El	drac	ferotge”	
	
	

• “No	quedava	mai	saciat”	...		
• “bramava”	

	
Being	the	
traditional	
evil	antagonist	
of	the	story,	
the	dragon	is	
destined	
to	die.		
	

	
OVERALL	
DISCOURSE	

	

		
The	book	recreates	with	a	simple	perspective	a	popular	legend	of	Catalan	origins	in	Middle	Age	settings.		There	is	no	reflection	on	the	
author	and	the	main	purpose	of	the	story	is	ludic.		
	

OVERALL	
DISCOURSE	
ON	NHA	

	
Through	the	meaning	assigned	to	them,	purpose	and	physical	location,	non-human	animals	are	instrumentalized	in	the	narrative.	
Their	status	as	objects	of	consumption	and	subjects	of	human	control	is	being	reinforced.		
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Sheet	No.	2	
	
Book	title:	De	quin	color	es	un	peto?	
Number	of	pages:	40	
Publication	date:	2015	
Publication	place:	Barcelona	
Language:	Catalan		
Editorial:	Animallibres	

	
Author		
	
Rocio	Bonilla			

	
Editorial	Format	
	
Hard	cover. Double-page	spreads	
	

	
THEME	

	

	
An	imaginative	young	girl	named	Monica,	who	loves	painting	above	all	other	activities,	wonders	what	a	kiss's	color	is		
	

CHARACTERS	 DESCRIPTION	
TEXTUAL	
DEVICES	

VISUAL	FEATURES	 EXPLICIT		 IMPLICIT	

	
	
	
	
	
	
	
	
	

Non-Human	
Animals	
(NHA)	

	
	
	
	
	
	
	
	
	
	
	
	

	
They	are	present			
throughout	the	
entire	history	as	
secondary	actors.	
Some	appear	only	
in	the	text	such	as	
penguins	and	
gorillas;	others	
only	visually	such	
as	birds,	a	dog,	a	
mouse,	a	hart	and	a	
fish;	and	others	
both	in	the	text	and	
image:	crocodiles,	
bees,	sheep,	
rhinoceros,	
elephants,	and	
hippopotamus.	
	

	
-	Collective	
nouns			
	
-	Reference	
through	
adjectives	
	
-	Direct	object	
of	action	
	
	
	
-	Indirect	
object	of	
action	

	
Depicted	with	illustrations	
drawn	by	hand	and	using	soft	
colors,	the	animals	look	cute	but	
not	far	from	to	the	real	world.			
	
They	do	not	posses	clear	facial	
expressions	but	in	some	scenes	
the	animals’	gaze	is	highlighted,	
mostly	through	eye	contact	with	
the	child	protagonist.		
	
They	are	placed	almost	always	
in	natural	settings	or	
decontextualized	scenarios,	
with	exception	of	the	fish.		

	
-	“pingüins	i	goril·les”	
				
			
-	“son	divertits”	
			“simpàtics”	
	
	
-	“m’encanten	“els	elefants,	els	rinoceronts,	els	
hipopòtams,	i	les	ovelles”	
		“no	m’agraden	les	abelles”	(In	addition,		the	
bees	are	pictured	here	attacking	the	little	girl)	
	
-	“M’agrada	el	color	dels	cocodrils!”	
	
-A	bunch	of	birds	are	depicted	in	the	
background	of	a	scene	where	the	little	girl	is	
cycling.	Their	representation	is	highly	
decontextualized	as	they	only	appear	as	mere	
silhouettes.		
-	Later,	a	crocodile	is	depicted	surrounded	by	
plants	that	seem	to	complement	his	green	
color.	The	little	girl	is	on	him,	supporting	
herself	in	one	hand	while	they	have	eye	

	
Animals,	
either	
directly	or	
indirectly,	
share	a	
common	
environment	
with	
humans.	
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Non-Human	
Animals	
(NHA)	

	
	

contact	and	she	expresses	her	love	for	his	
color	and	the	crocodiles’	likeable	personality.	
	-	Some	bees	are	depicted	next	to	a	honeypot,	
which	is	associated	with	the	color	yellow,	and	
the	sweetness	of	a	kiss.	This	scene	is	followed	
by	a	bee	attack	against	the	girl	where	
hundreds	of	them	are	chasing	her	while	she	
expresses	her	dislike	for	them.		
-	A	dog	is	located	in	the	decontextualized	
scenario	of	a	blank	space,	depicted	in	brown	
color,	accompanied	by	a	very	uncommon	to	
see	element	that	denotes	the	nature	of	any	
living	animal:	poop.	This	one	is	linked	to	a	not	
very	pleasing	example	of	the	color	brown	
given	that	the	child	protagonist	has	stepped	
on	it.		
-	A	bird,	a	mouse	and	a	hart	are	depicted	in	
white	color	next	to	a	snowman,	which	is	
associated	with	coldness	of	the	snow.		
-	A	fish	is	located	inside	a	fishbowl	and	
depicted	in	blue,	the	color	associated	with	the	
feeling	of	sadness.	
-	A	sheep,	a	rhinoceros,	an	elephant	and	a	
hippopotamus	are	portrayed	in	gray	and	
black	colors,	forming	a	living	pyramid	with	
the	little	girl	while	she	expresses	her	love	for	
them	and	refers	to	their	fun	character.		
	

	
	

	
Humans	

	
	
	
	
	

	
Two	human	figures	
appear	in	the	story.	
The	main	character	
is	Mònica,	a	curious	
and	imaginative	
young	girl	who	
loves	to	paint;	and	
a	secondary	figure	

	
-	Pronoun:	
First	person	
	
	
	
-	Subject	of	
active	verbs	
	

	
Depicted	with	illustrations	
drawn	by	hand	and	using	soft	
colors.	Mother	and	daughter	
show	facial	expressions,	
specially	Mònica,	who	can	
express	sadness,	happiness,	
coldness,	tiredness,	doubts,	
anger,	disgust,	etc.	A	big	variety	

	
“m’agrada	/	no	m’agrada”	
	“me	encanta”	
“no	puc	suportar”	
	
	
“sé	pintar”	
	
	

	
Humans	are	
the	center	of	
the	action	
and	
attention.		
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Humans	
	

	
	
	
	
	

	
	

is	her	mother,	who	
helps	her	to	
discover	that	kisses	
and	love	come	in	all	
colors.		
Mònica	is	the	
narrator	and	the	
main	subject	of	
action	through	the	
story.		
	

-	Direct	object	
of	action	

of	props	accompany	her	such	as	
brushes,	paint,	food,	toys,	
clothes,	flowers,	paintings	
(some	of	them	of	animals),	etc.		
The	settings	are	also	multiple	
and	varied,	from	what	it	seems	
to	be	her	room	to	imaginary	
places	associated	with	colors	
and	emotions.	

“m’han	dit	que...”	
	
Monica	is	portrayed	in	different,	real	and	
decontextualized,	scenarios	that	relate	to	
different	colors	and	emotions	while	looking	
for	an	answer	to	her	question	about	the	colors	
of	kisses.	
Monica’s	mother	is	only	pictured	once	at	the	
end	of	the	story	giving	her	a	kiss,	from	where	
dozens	of	hearts	in	all	colors	emerge,	
answering	the	question.			
		

	
	
	

Others	
	

	

	
Represented	by	
monsters,	which	
appear	as	object	of	
association.		
	
	

	
Indirect	
object	of	
action	

	
Depicted	with	illustrations	
drawn	by	hand	and	using	the	
color	black.	There	is	a	big	
emphasis	on	their	gaze	as	there	
is	direct	eye	contact	with	the	
young	girl.	

• 	
• “no	m’agrada	el	negre	...	dels	monstres”	

	
They	appear	in	the	girl’s	room	while	many	
eyes	also	peep	out	from	under	the	bed	where	
the	black	color	is	highlighted.		
	
	

	
Monsters	
are	dark	and	
scary.	
	

OVERALL	
DISCOURSE	

	The	author	subtly	teaches	children	about	colors	and	how	they	are	present,	or	can	be	linked	to	different	things	in	the	world,	including	
feelings	and	sensations.	There	is	great	reflection	and	the	purpose	of	the	story	is	not	only	ludic	but	also	educative	and	affective.		
	

	
OVERALL	
DISCOURSE	
ON	NHA	

	

	
Animals	are	seen	as	an	important	part	of	the	children’s	world	although	its	appearance	fulfills	mere	instrumental	functions.	They	can	
be	considered	as	living	beings	independent	of	others’	actions	but	their	recognition	is	not	the	same	as	that	of	the	human	figure.			
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Sheet	No.	3	
	
Book	title:	Sant	Jordi	i	el	drac	
Number	of	pages:	10	
Publication	date:	2017	
Publication	place:	Barcelona	
Language:	Catalan		
Editorial:	Combel	

	
Author		
	
Meritxell	Martí	(Text)	
Xavier	Salomó	(Illustrations)		

	
Editorial	Format	
	
Pops-up		

	
THEME	

	

	
The	story	tells	the	legend	of	Sant	Jordi,	a	knight	who	saved	his	princess	by	killing	the	dragon	from	whose	blood	grew	a	rose.	
	

CHARACTERS	 DESCRIPTION	 TEXTUAL	DEVICES	 VISUAL	FEATURES	 EXPLICIT		 IMPLICIT	

	
	

Non-Human	
Animals	
(NHA)	

	
	

		
Not	addressed	in	the	
text,	and	only	in	one	
image.	Exclusively	
portrayed	as	"domestic	
animals",	represented	
by	three	sheep	and	a	
cat.	All	passive	
characters	simply	put	
as	objects	of	gaze.		
	

	
					
	
	
				-----------------------	
	

	
Pictured	with	colorful	animated	
illustrations	with	a	cartoon	style	
and	without	recourse	to	the	use	
of	“cuteness”.	They	do	not	
posses	any	facial	expression	but	
their	spacial	positioning	
indicates	movement.		
Their	spacial	location	is	the	
village.	
	

	
The	sheep	and	a	cat	are	
depicted	as	if	they	would	
be	running	away	from	
the	damaging	effects	of	
the	dragon,	which	set	on	
fire	the	village.	

	
Animals	want	to	keep	
living,	therefore	their	
desire	to	escape.	

	
	

	
	
	
	

	
Humans	

	
	
	
	
	

	

	
The	represented	
characters	are	the	
villagers	(men,	women	
and	children	alike,	and	
large	in	number),	the	
princess	and	Sant	Jordi.	
They	are	the	actors	of	
multiple	action	
although	all	of	them	are	
addressed	in	an	
impersonalized	manner	
with	the	exception	of	
Sant	Jordi.		

	
-	Collective	nouns	
	
-	Reference	through	
adjectives	
	
-	Subject	of	active	
verbs	

	
Pictured	with	colorful	animated	
illustrations	with	a	cartoon	
style.		
They	do	all	have	facial	
expressions.			
Several	main	props	charged	
with	symbolism	appear:	the	
houses	destroyed,	the	“man-
designed	lottery	system”	that	
points	who	will	be	the	next	
victim,	the	princess’	crown,	the	
body	armor,	shield	and	lance	of	
Sant	Jordi,	the	blood	of	the	

	
-	“un	poble”,	“la	gent”	
	
-	“pobre	princesa....li	toca	
ser	ella	la	presa”	
	
-	“arriba	Sant	Jordi	
brandant	la	seva	llança”	
	
		“Sant	Jordi	l’ofereix	a	qui	
ha	salvat	la	vida”	
	
In	the	case	of	the	
villagers,	their	facial	

	
Humans	are	the	
victims	of	an	evil	
creature,	and	one	of	
them	plays	the	heroic	
role	that	will	save	
them	all.		
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	 	 dragon,	and	the	red	rose	as	
symbol	of	love.	
Their	spacial	location	is	the	
village	and	some	other	
decontextualized	scenarios.		
	

expressions	transmit	
panic,	concern	and	fear;	
in	the	case	of	Sant	Jordi,	
bravery,	and	in	the	case	
of	the	princess,	initially	
resignation	to	be	the	next	
pray,	and	lately,	
happiness	to	be	saved.			
	

	
	
	

Others	
	

	

	
Represented	by	the	
dragon,	an	evil	actor.	
	

	
-	Reference	through	
adjectives	
	
	
	
-	Subject	of	active	
verbs	

	
Pictured	with	colorful	animated	
illustrations	with	the	traditional	
physical	attributes	associated	
with	this	mythological	creature.		
	
There	is	a	big	emphasis	on	its	
gaze.	
	
Fire,	smoke,	and	the	blood	with	
the	rose,	are	the	main	props	
linked	to	the	creature.		
	
Its	spacial	location	is	the	village,	
the	cave	where	is	found	and	its	
surroundings.		
	

• 	
-	“la	bestia	infernal”	
	
			“el	temible	animal”	
	
	

• -		“un	drac	molt	dolent	va	
atacar	tot	un	poble	i	es	
cruspia	la	gent.”	
	
Portrayed	with	eyes	that	
mimic	the	ones	of	a	
serpent.		
The	fire	and	the	smoke	
that	come	from	its	mouth	
construct	him	as	a	fearful	
and	dangerous	creature.	
	

	
Being	the	traditional	
evil	antagonist	of	the	
story,	the	dragon	is	
destined	to	die.		
	

	
OVERALL	
DISCOURSE	

		
The	book	recreates	with	a	simple	perspective	the	legend	of	Sant	Jordi.		There	is	no	reflection	on	the	author	and	the	main	purpose	of	
the	story	is	ludic.		

	
OVERALL	
DISCOURSE	
ON	NHA	

	
Non-human	animals	and	their	interests	are	an	absent	figure	in	the	narrative.		Although	they	are	visual	depicted	escaping	from	the	
dragon	in	their	desire	to	live,	they	are	not	considered	potential	victims	of	it	and	the	main	concern	revolves	around	the	human	victim.		
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Sheet	No.	4	
	
Book	title:	El	monstre	de	colors	
Number	of	pages:	44	
Publication	date:	2013	
Publication	place:	Barcelona	
Language:	Catalan		
Editorial:	Flamboyant	

	
Author		
	
Anna	Llenas			

	
Editorial	Format	
	
Hard	cover. Double-page	spreads	
	

	
THEME	

	

	
The	Colour	Monster	feels	mixed	up	and	shows	how	it	feels	through	colors	and	emotions.		
	

CHARACTERS	 DESCRIPTION	
TEXTUAL	
DEVICES	

VISUAL	FEATURES	 EXPLICIT		 IMPLICIT	

	
	

Non-Human	
Animals	
(NHA)	

	
	

	
Not	addressed	directly	in	
the	text,	only	in	the	image.	
They	are	represented	by	
fish	and	birds.	
	

	
-	Anonymised	
actor.	

	
Depicted	as	a	paper	
cutout/collage	figure,	illustrated	
with	pencil	crayon	style	in	in	
matt	colors,	the	animals	look	
cute	but	not	far	from	to	the	real	
world.			
They	do	not	posses	facial	
expressions.		
Placed	in	decontextualized	
scenarios.	Relevant	props	are	
leaves	and	branches-	in	the	case	
of	the	birds	-,	and	a	fishbowl	-	in	
the	case	of	the	fish-.		

	
-	“vols	compartir	l’alegria	amb	les	
altres”	
	(Here	birds	represent	the	“others”)	
	
Birds	are	portrayed	in	a	
decontextualized	scenario	with	
hints	of	nature.	They	are	drawn	in	
yellow	and	linked	to	the	sharing	of	
happiness	while	fish	are	associated	
with	the	color	blue	and	the	feeling	of	
sadness,	also	portrayed	in	a	
decontextualized	scenario	near	a	
fishbowl.		
	

	
Animals	are	
rarely	seen	as	
a	source	of	
emotions.	

	
	

Humans	
	
	
	

	
An	unnamed	girl	is	the	
only	human	figure	in	the	
story.	She	is	the	
storyteller	and	plays	the	
role	of	a	guide	trying	to	
help	the	monster	to	
understand	why	he	feels	
all	mixed	up,	and	to	

	
-	Modals	
	
	
	

	
Depicted	as	a	paper	cutout	
figure,	illustrated	with	pencil	
crayon	and	a	childish	style	in	
shades	of	grey.	She	shows	facial	
expressions.	
The	settings	where	appears	are	
decontextualized	and	mostly	
imaginary,	associated	with	colors	

	
“Hauries	de	...”	
”	es	pot	saber	què	et	passa?”	
	
In	the	text,	she	gives	advice	to	the	
monster,	and	in	the	image,	she	
appears	grabbing	the	monster’s	
hand,	leading	and	accompanying	it.		
	

	
The	human	
figure	has	
control	over	
her	emotions	
and	is	the	
guide	to	
follow.			
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distinguish	its	emotions.		 and	emotions.	 She	shows	expressions	of	anger,	
happiness,	sadness	and	doubt.	

	
	
	

Others	
	

	
	

	
Represented	by	the	
Colour	Monster	who	is	a	
main	character	despite	of	
not	having	a	direct	voice	
in	the	narrative.		
	
	

	
-	Naming	
	
-	Reference	
through	
adjectives	
	
-Lexicalization	

	
Depicted	with	an	illustration	
with	pencil	crayon	and	a	childish	
style,	the	googly-eyed	monster	is	
portrayed	in	the	beginning	with	
a	mixture	of	colors	and	its	
expression	is	one	of	confusion	
and	doubt,	but	as	they	start	to	
distinguish	feelings,	its	body	
takes	a	uniform	tonality	
according	to	the	emotion	
explained,	accompanied	of	
related	facial	expressions	and	
fictional	settings.		
	
	
	

• 	
• “Aquest	és	el	monstre	de	colors.”	
• 	
• “estrany,	confós,	atabalat...”	

	
	
	

• “t’has	tornat	a	embolicar?	”	
“t’has	fet	un	garbuix	d’emocions”	
“	no	sap	que	li	pasa”	
	
The	monster	is	able	to	change	colors	
according	to	how	it	feels.	Yellow	
color	represents	happiness	while	
blue	color	sadness.	Red	color	
represents	anger	while	green	
calmness.	Black	is	the	color	of	fear	
and	pink	the	one	of	love.		
	
	

	
Monsters	can	
express	a	big	
array	of	
feelings	
although	they	
do	not	know	
well	how	to	
identify/	
control	them	
	

OVERALL	
DISCOURSE	

		
The	story	teaches	children	about	feelings,	associating	them	with	colors	to	help	them	understand	what	it	is	they	feel	and	possibly	why,	
so	they	can	start	gaining	more	control	over	their	emotions.	The	purpose	of	the	story	is	not	only	ludic	but	also	educative	and	affective.	
	

	
OVERALL	
DISCOURSE	
ON	NHA	

	

	
The	animal	figure	can	be	used	to	illustrate	or	exemplify	something	about	certain	feelings,	but	they	are	not	recognized	as	individuals	
with	the	same	ability	as	humans	to	have	emotions.		
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Sheet	No.	5	
	
Book	title:	La	llegenda	de	Sant	Jordi	
Number	of	pages:	14	
Publication	date:	2013	
Publication	place:	Barcelona	
Language:	Catalan		
Editorial:	Estrella	Polar	

	
Author		
	
Somnins	(Text)	
XuxuLanstrum	(Illustrations)	

	
Editorial	Format	
	
Hard	cover,	with	textures.			

	
THEME	

	

	
The	story	illustrates	the	Saint	George’s	Legend	for	the	youngest	with	color	illustrations,	easy	texts	and	textures	to	touch	and	
feel	the	magic	around	it.	
	

CHARACTERS	 DESCRIPTION	
TEXTUAL	
DEVICES	

VISUAL	FEATURES	 EXPLICIT		 IMPLICIT	

	
	

Non-Human	
Animals	
(NHA)	

	
	

		
Exclusively	portrayed	as	
"domestic	animals",	
represented	by	two	
groups.	The	first,	
composed	by	sheep	and	
chickens,	represent	
passive	characters	that	do	
not	carry	any	action	and	
are	simply	put	as	objects	
of	gaze	for	the	reader.	The	
second,	composed	by	a	
chicken	and	a	pig,	are	the	
subjects	of	the	human	and	
dragon	action.		

	
Collectivized/	
impersonalized		&	
Direct	object	of	
action	
	
	
	
	
	
	
	
					

	
Depicted	with	intense	and	bold	
colorful	illustrations	with	a	cute	
and	childish	style.		
Animals	from	the	first	group	do	
not	show	any	facial	expression	
while	those	of	the	second	group	
do.	
Their	spacial	location	is	limited	
to	two	scenarios.	The	ones	from	
the	first	group	are	portrayed	
outdoors	in	the	village	while	
those	of	the	second,	near	and	
on	a	dinning	table,	where	some	
relevant	props	charged	with	
symbolism	are	pictured:	a	pot,	a	
pan,	cutlery,	a	glass,	and	the	
body	of	a	cooked	chicken.			

	
“es	menjava	tots	els	animals	
que	li	portaven”	
	
Aware	of	their	fate,	the	
chicken	and	a	pig,	show	
signs	of	fear	of	the	dragon,	
which	is	next	to	them,	
sitting	down	to	have	a	
cooked	chicken.	While	the	
pig	is	depicted	sweating	and	
with	a	look	of	anxiety,	the	
chicken	seems	to	run	away.		

	
Animals	are	at	free	
disposal	to	be	used	
as	food,	even	if	this	
means	the	death	of	
a	being	that	wants	
to	continue	living.	

	
	

	
	

Humans	

	
They	play	primary	roles	of	
action.	Represented	by	the	
people	from	a	village	-who	
were	just	a	few-,	the	

	
-	Generic	
	
	
-	Naming	&	Subject	

	
Depicted	with	a	cute	but	and	
childish	style.	They	are	pictured	
with	facial	expressions	of	fear	
and	happiness,	and	Sant	Jordi	

	
-	“el	rei”		
			“una	princesa”		
	
-“el	cavaller	Sant	Jordi	ho	va	

	
Humans	are	the	
“good	guys”	whose	
action,	no	matter	
which	it	will	be,	is	
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princess,	the	king	and	the	
knight.		All	addressed	in	
an	impersonalized	manner	
with	the	exception	of	Sant	
Jordi.		
	

of	active	verbs	
	
	
	
	
-	Collective	nouns	
&	use	of	adjectives		
	
-	Hedging		
	
	

particularly,	as	brave	and	
fearless.		
Several	main	props	charged	
with	symbolism	and	
associations	of	power	appear:	
The	crown,	the	sword,	the	body	
armor,	the	shield	with	the	
Catalonian	flag,	the	blood	and	
the	rose.		
Their	spacial	location	is	the	
castle,	the	village	and	its	
surroundings.		

saber,	va	empunyar	la	seva	
espasa	i	...	va	matar	el	drac”	
	
“el	rei	es	va	espantar	molt”	
		
“un	poble	atemorit”	
“el	poble	va	viure	feliç”		
	
-	“es	menjava	tots	els	
animals	que	li	portaven”	
	

always	justified.		

	
	
	

Others	
	

	

	
Represented	by	the	
dragon.	It	is	a	mayor	
character	in	the	story	but	
also	the	antagonist.	It	is	
anthropomorphized	given	
that	it	is	constructed	with	
the	ability	to	speak.	
	
	

	
-	Generic	&	use	of	
adjectives		
	
-Subject	of	active	
verbs	

	
Depicted	with	a	cute	and	a	
remarked	childish	style	with	
the	traditional	physical	
attributes	associated	with	this	
mythological	creature.	It	is	
pictured	with	facial	expressions	
of	happiness	and	anger.	It	spits	
fire,	which	is	can	be	understood	
as	a	symbol	for	evoking	fear	-	
despite	its	cute	appearance-.		

• 	
• -“Un	drac	verd	i	ferotge”	

	
• 	

-”tenia	tot	un	poble	
atemorit”	
	“tria	foc	...	i	es	menjava	
tots..”	
	“va	demanar...”	
	

	
Being	the	evil	figure	
in	the	story,	the	
dragon	is	destined	
to	die.		
	

	
OVERALL	
DISCOURSE	

		
The	book	recreates	with	a	simple	perspective	the	legend	of	Sant	Jordi	and	explains	why	it	is	celebrated	every	year	in	Catalonia	with	
flowers	and	books.	There	is	no	deep	reflection	on	the	authors	and	the	main	purpose	of	the	story	is	ludic.	

OVERALL	
DISCOURSE	
ON	NHA	

	
Through	the	meaning	assigned	to	them,	purpose	and	physical	location,	non-human	animals	are	instrumentalized	in	the	narrative.	Their	
status	as	objects	of	consumption	and	subjects	of	human	control	is	being	reinforced.		
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Sheet	No.	6	
	
Book	title:	Santa	Jordina	
Number	of	pages:	40	
Publication	date:	March	2017	
Publication	place:	Barcelona	
Language:	Catalan		
Editorial:	LaGalera	

	
Author		
	
Inés	Macpherson	(Text)	
Pilarín	Bayés	(Illustrations)		

	
Editorial	Format	
	
Hard	Cover			

	
THEME	

	

	
Once,	long	ago,	at	a	time	where	wizards	and	witches	still	existed,	a	brave	girl	decided	to	change	the	world	she	lived	in.		

CHARACTERS	 DESCRIPTION	
TEXTUAL	
DEVICES	

VISUAL	FEATURES	 EXPLICIT		 IMPLICIT	

	
	

Non-Human	
Animals	
(NHA)	

	
	

		
Barely	addressed	in	the	
text,	and	mostly	in	the	
image.	They	are	divided	
into	two	groups.	First,	the	
animals	exclusively	
portrayed	as	"domestic"	or		
dependent	of	human	
action:	horses,	cows,	dogs,	
goats,	cats,	mice,	a	donkey	
and	a	the	mule	Flamarada,	
who	also	plays	a	secondary	
role	in	the	plot.	The	
second,	composed	by	
birds,	spiders	and	a	hare,	
are	simply	put	as	objects	of	
gaze	for	the	reader.		
	

	
-	Naming,		
reference	and	
functionalization.	
	
	
-	Direct	object	of	
action	
	
	
	
	
	
	
	
-	Suppression		

	
Pictured	with	colorful	animated	
illustrations	with	a	cartoon	style.	
Portrayed	without	facial	
expressions,	they	are	located	in	
settings	that	demonstrate	their	
instrumentalization.	The	props	that	
accompany	them	are	saddles,	
stirrups,	reins	and	heavy	loads.	
Dogs,	cats	and	goats	are	exempt	of	it	
but	are	exclusively	picture	in	human	
settings.	Only	the	birds,	the	spiders	
and	the	hare	seem	to	roam	free.	
Two	objects	with	reference	to	
animals	appear:	A	helmet	with	the	
shape	of	a	wolf	and	a	sword	with	a	
serpent	head.	Both	are	highly	
symbolic	and	decisive	elements	that	
empower	the	young	girl	together	
with	the	vision	she	has	had	of	a	girl	
on	a	horse.	

	
-	“Va	deslligar	la	Flamarada,	
l’euga	vella	del	tiet	amb	qui	
havia	après	a	muntar”	
	
	
		“...va	tornar	cap	a	casa	a	
cavall	de	la	Flamarada,	que	
semblava	haver	rejovenit”.		
	
		“…muntar	a	cavall...”	
	
		“...on	tinc	els	cavalls...”	
	
-	“un	grup	va	sortir	amb	carros	
plens	de	gra	i	fruita”	(In	the	
picture,	these	cars	are	being	
pulled	by	animals)			
	
Most	of	them	are	portrayed	as	
means	of	transport	and	work.	
In	another	picture	there	is	a	
tied	alligator	hanging	from	
the	ceiling	in	what	it	seems	to	

	
Animals	can	
be	exploited	
to	be	used	as	
workers	for	
the	human	
benefit.		
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be	an	antique	version	of	a	lab	
and,	on	the	street	next	to	
other	humans,	cats	and	mice	
appear	locked	away	in	cages.		

	
	

	
	
	
	

	
Humans	

	
	
	
	
	

	
	

	
The	represented	
characters	are	the	villagers	
(men,	women	and	children	
alike,	and	large	in	
number),	a	young	girl	
called	Jordina	(the	main	
character),	her	father,	her	
mother,	her	uncle	Arnau	(a	
secondary	character),	two	
kidnaped	girls,	the	king,	
and	the	“dragon	charmer”	
who	is	also	the	antagonist.		
They	are	the	actors	of	
multiple	actions	although	
all	of	them	are	addressed	
in	an	impersonalized	
manner	with	the	exception	
of	Jordina	and	Arnau.		
	

	
-	Collectivized	&	
Metaphor	
	
-	Naming		
	
	
	
-	Metaphors	
(Physical	
identification)		
		
-	Naming	&	
Reference		
		
	
	
	
	
-	Subject	of	
active	verbs	
	
	
	
	
	
	
	
	
	
	
	
	

	
Pictured	with	colorful	animated	
illustrations	with	a	cartoon	style.	As	
a	whole,	the	characters	show	facial	
expressions	of	panic,	concern,	anger,	
fear	and	happiness.	
They	are	spacial	located	in	several	
places	in	the	village	and	the	
surrounding	forest,	the	castle	of	the	
antagonist	and	the	castle	of	the	
village’s	king.		
Several	main	props	charged	with	
symbolism	and	associations	of	
power	appear:	The	sword,	the	body	
armor,	chains,	and	material	goods	
such	as	food,	gold	and	gemstones.		

	
-	“un	munt	de	gent”	
	
	
-	“els	mags	i	les	bruixes”	
		“una	noia”,	“una	heroïna”	
		“els	soldats”	
	
	-	“tenia	el	cabells	del	color	del	
foc	i	els	ulls	verds	com	els	
arbres”	
	
-	“...un	cavaller	negre	amb	un	
casc	en	forma	de	llop”	
			“El	desconegut...”	
		“Sóc	un	domador	de	dracs!”	
		“un	guerrer	molt	valent”	
			“	aquell	domador	malvat”	
	
-	“...	l’Arnau	...	només	inventava	
històries,	però	a	ella	li	
encantava	escoltar-les”.		
			“...va	decidir...”	
		“...volia	ser	valenta”	
			“va	cavalcar...”	
		...“seré	cavallera!”	
			“va	agafar	l’espasa”	
			“va	partir	la	cadena...”	
			“...no	era	una	noia	com	les	
altres...”	
			“ella	va	acariciar-li	les	
escates	i	li	va	xiuxiuejar”	
		“el	domador	va	voler	sortir	

	
Humans	are	
not	a	uniform	
group.			
There	are	
selfless	
people	and	
there	are	
selfish	ones;	
and	where	
there	are		
people	who	
can	express	
the	altruistic	
wish	to	help	
others,	there	
are	people	
who	will	stop	
at	nothing	to	
benefit	
themselves	at	
the	expense	
of	others.		
	
		



	 69	

	 corrents”	
		“el	rei	va	ordenar...”	
		“l’home	va	prometre	que	no	
l’empaitarien”	

	
	
	

Others	
	

	

	
Represented	by	the	
dragon,	which	is	a	victim	
of	the	dragon	charmer.		
	

	
-	Reference	
through	
adjectives	
	
-Naming	
	
	
	
-	Subject	of	
active	verbs	
	
	
	
	
-	Direct	object	of	
action	
	

	
Pictured	with	colorful	animated	
illustrations	with	a	cartoon	style.	It	
only	shows	a	facial	expression	of	
happiness	at	the	end	of	the	story	
after	being	freed.				
The	fire	that	come	from	its	mouth	
are	the	most	important	present	
props,	together	with	the	roses	
pictured	next	to	it.	
Its	spacial	location	is	the	village	and	
the	charmer’s	castle.		
	

• 	
-	“els	drac	són	perillosos”	
			“lliure”	
	
	
-	“aquell	monstre”	
		“la	bestia”,	“el	monstre”	
	
	
-	“ha	atacat	el	poble”	
			“havia	deixat	de	treure	foc	
...per	anar-la	a	trobar.”	
“va	emprendre	el	vol	...”	
		“no	anava	a	atacar-los”	
				
-	“	...	qui	el	tenia	empresonat”	
-		“...	la	cadena	que	lligava	el	
monstre”	
	

	
Considered	as	
evil	by	the	
villagers,	the	
dragon	is	only	
the	victim	of	
another	
human	and,	
as	any	other	
living	
creature,	it	
enjoys	living	
freely.		
	
	

	
OVERALL	
DISCOURSE	

	

		
The	book	recreates	the	most	traditional	local	legend	of	Catalonia	breaking	down	well-established	cultural	prejudices	and	societal	
stereotypes.	Here	the	baddie	of	the	story	is	not	the	dragon	anymore	and	the	hero	not	a	male.	The	purpose	of	the	story	is	not	only	ludic	
but	also	reflective.		
	

	
OVERALL	
DISCOURSE	
ON	NHA	

	

		
Through	the	meaning	assigned	to	them,	purpose	and	physical	location,	non-human	animals	are	instrumentalized	in	the	narrative.	
Their	status	as	possessions	and	objects	of	exploitation	for	the	human	benefit	is	being	reinforced.	
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Sheet	No.	7	
	
Book	title:	El	meu	amic	extraterrestre	
Number	of	pages:	48	
Publication	date:	2017	
Publication	place:	Barcelona	
Language:	Catalan		
Editorial:	Beascoa	

	
Author		
	
Rocio	Bonilla			

	
Editorial	Format	
	
Hard	cover. Double-page	spreads	
	

	
THEME	

	

	
An	extraterrestrial	boy	arrives	at	a	boy’s	house	as	an	exchange	student	and,	confused	by	the	experiences	they	share,	starts	questioning	
the	boy.		
	

CHARACTERS	 DESCRIPTION	
TEXTUAL	
DEVICES	

VISUAL	FEATURES	 EXPLICIT		 IMPLICIT	

	
	

Non-Human	
Animals	
(NHA)	

	
	

	
They	are	present	along	
the	history	as	secondary	
characters	although	they	
are	not	addressed	in	the	
text,	only	in	the	image.	
They	are	represented	by:	
two	dogs,	bees,	a	cat,	and	
5	birds	that	seemed	to	be	
robins.			

	
	
	
	
	

	
	
	
	
	

--------------	
	

	
Depicted	with	illustrations	
drawn	by	hand	and	using	soft	
colors,	the	animals	look	cute	
but	not	far	from	to	the	real	
world.			
They	do	not	show	facial	
expressions.	
Depicted	in	non-imaginary	
settings.	Bees	and	birds	free	in	
nature,	the	dogs	as	
“companion	animals”,	and	the	
cat	as	a	stray.	

	
One	of	the	dogs	is	pictured	as	the	
companion	of	the	human	
protagonist.	He	appears	in	the	
first	scene	at	the	airport	with	a	
rope	tied	to	his	neck	and	next	to	
the	child,	and	later	without	it	at	
the	house	sharing	daily	routines	
and	interactions.	The	second	dog	
appears	only	once,	also	as	a	
“companion	animal”	of	a	little	girl	
who	loses	her	ice	cream	on	the	
street.		
The	cat	appears	as	a	mere	
shadow,	prowling	the	street	in	the	
background.		
Birds	are	depicted	in	a	park,	being	
fed	by	a	little	girl.	
Bees	are	pictured	attacking	the	
children	after	they	were	throwing	
stones	at	a	hive.	

	
There	is	some	
kind	of	
classification	and	
comparison	
between	the	
animals	that	
seem	friendlier	to	
humans	and	the	
ones	that	are	not.	
E.g.	domestic	dog	
vs.	stray	cat	&	
birds	vs.	bees.		
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Humans	

	
	
	
	
	

	
	

	
Several	human	figures	
appear	in	the	story.	An	
unnamed,	curious	and	
naughty	boy,	who	always	
wants	to	follow	his	
friends	without	
questioning	their	actions,	
represents	the	main	
character.	He	is	the	main	
narrator	and	subject	of	
action	through	the	story.		
Other	relevant	figures	
are	his	little	sister,	his	
friends	and	the	kids	
bullied	by	them,	and	his	
father.	

	
-	Naming,	
collectivized	&	
impersonalized		
	
-	Direct	object	of	
action	
	
	
-	Subject	of	
active	verbs	

	
Depicted	with	illustrations	
drawn	by	hand	and	using	soft	
colors,	with	an	almost	realistic	
style.	
	
Most	of	settings	are	from	the	
everyday	life	of	a	child:	spaces	
of	the	house,	the	park,	the	
school,	the	playground,	the	
neighborhood,	and	the	family	
car.		
	

	
-	“perquè	som	nois!”	
		“...hi	van	tots”	
		“no	ho	fa	ningú”	
	
-	“Em	pregunta	el	perquè...”	
	
	
-	“Em	pensava	que...”	
	
The	child	protagonist	and	his	
friends	show	facial	expressions	of	
happiness,	sadness,	tedium,	or	
doubt.	The	father	only	appears	as	
a	half-body	representation	
accompanying	the	boy	to	the	
airport.	

	
Although	they	
constantly	make	
mistakes,	
children	can	have	
valuable	life	
experiences	
without	the	
intervention	of	
adults.	

	
	
	

Others	
	

	

	
Represented	by	the	
extraterrestrial	boy,	who	
is	constantly	confused	
about	the	human	
behavior.		He	is	
constantly	questioning	
the	human	boy,	turning	
the	narration	sometimes	
into	a	dialog.	
	

	
-	Nominalization	
	
-Reference	
through	
adjectives	
	
-	Subject	of	
active	verbs	

	
Depicted	with	illustrations	
drawn	by	hand	and	using	soft	
colors,	the	extraterrestrial	boy	
does	not	have	mouth	or	nose	
not	being	able	to	show	any	
specific	facial	expression.	His	
eyes	and	the	googly	glasses	he	
wears	are	the	main	focus	of	
attention.		

• 	
-	“el	nou	alumne	d’intercanvi”	
	
-	“estrany”,	“simpàtic”,	“pobre”,						
“empipador”	
	
	
-	“se’n	va	demà...”	

	
The	alien	boy	
represents	here	
the	exotic	
“other”,	who	does	
not	understand	
or	identify	
himself	with	the	
actions	of	the	
human	child.		

OVERALL	
DISCOURSE	

The	story	is	one	of	empathy	that	while	highlighting	the	differences	between	two	perspectives	and	the	nonconformity	with	what	it	
seems	wrong,	encourages	children	to	develop	their	analytical	capacity	at	the	individual	level.	There	is	great	reflection	and	the	purpose	
of	the	story	is	not	only	ludic	but	also	educative	and	affective.		
	

OVERALL	
DISCOURSE	
ON	NHA	

	

	
Reliant	or	independent	of	human	action,	animals	are	a	common	reference	in	the	children’s	world.	However,	only	those	who	have	a	
place	in	human	households	and	play	companionship	roles	are	worthy	of	further	consideration.	

	


